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PART 1: 
INTRODUCING 
THE BOOKLET



The purpose of this booklet is to share some of 
the lessons that Mamelani Projects has learnt over 
the years from supporting young people as they 
make these transitions from the CYCC back to the 
community. We hope that what is shared here can 
help you and your team to think about what would 
work in your CYCC and, hopefully, assist you to 
prepare the youth you are working with better, as 
they progress on their journey towards adulthood. 
In this booklet we unpack some of our ideas of 
what we believe should go into a Transitional 
Support Programme and describe how adults can 
best support young people as they make these 
transitions. We outline Mamelani’s approach to 
Youth Development and to Transitional Support 
Programmes. The lessons learned and ideas shared 
come out of Mamelani’s work from the last few 
years. We have focused on the areas that we have 
tried and tested, but we hope that as you develop 
your programmes, over time, your knowledge and 
experiences can be added to this resource too! 
Please be in touch with us if you want to share your 
experiences and contribute to future publications.

Section 191(3)(e)  
of the Children’s Act 
(2005) encourages 
Child and Youth Care 
Centres (CYCCs) to 
assist a person with 
the transition when 
leaving a child and 
youth care centre 
after reaching the 
age of 18.

5

WHY HAVE WE WRITTEN 
THIS BOOKLET?
 

Many children in South Africa are placed in Child 
and Youth Care Centres (CYCCs) as a result of abuse, 
neglect or abandonment in their family homes1. 
Although their stay in these Centres is meant to be 
for no longer than two years, in many cases they 
remain in CYCCs for much longer. If the young 
person has not been reintegrated with their family 
by the time they turn 18, the CYCC is responsible for 
preparing these young people for adulthood outside 
of the Centre. The transition from a CYCC back to 
community life is often a difficult adjustment for 
these young people.
 
In South Africa, little formal research has been done 
on how best to support young people as they make 
this transition and return to life outside of care. A 
large number of the CYCCs have found it difficult to 
prepare young people for the challenges they face 
when they return home, meaning that many youth 
leave CYCCs without the skills or resources needed 
to thrive. Even though “transitional support” is 
mentioned in the Children’s Act, there is not a clear 
understanding across the Child and Youth Care 
sector about how best to provide this support, and 
how to prepare young people for the next phase of 
their lives.
 

PART 1: 
INTRODUCING THE BOOKLET
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1.  Department of Social Development; UNICEF. (2010). Baseline Study on Registered Child and Youth Care Centres. UNICEF International.
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WHO IS THIS BOOKLET FOR?
  
This booklet has been written for practitioners, people like 
child and youth care workers, social workers and programme 
managers; people who work directly with youth who are 
transitioning from CYCCs. It has also been written for those 
people who are responsible for designing and implementing 
programmes to support youth in their transitions.
 
This booklet is a resource for improving practices, support 
programmes and interventions that help young people to 
make successful transitions. It contains lots of questions 
because, like the young people, all of us are learning 
and growing, and questions can help us in this process  
challenging us to think in different ways. As child and 
youth care workers, social workers and managers, we are 
not expected to know everything, however we need to 
be open to learning new things and ready to explore our 
own understanding in order to strengthen and adapt our 
interventions. This is a learning journey for us too!
 
 

 

WHO HAS BEEN INVOLVED 
IN DEVELOPING IT?
 
This booklet has been developed by the Mamelani Projects 
Team in partnership with Heatherdale, Leliebloem House, 
St Georges Home for Girls, Lawrence House, SA Children’s 
Home and The Homestead Projects for Street Children. 
The capacity building process that contributed to this 
publication was made possible through the valuable and 
ongoing support of the Western Cape Department of 
Social Development, EMpower and The World Childhood 
Foundation.

St. George’s Home for Girls
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PART 2: 
INTRODUCING 
KEY TERMS 
and ideas



‘Adolescence’ overlaps with the stage 
that is referred to as ‘youth’. Adolescence 
begins during puberty, when the young 
person experiences many physical 
changes to their bodies. Adolescence is 
often thought of as the teenage years, 
or from the start of secondary school 
until legal adulthood, which is the age 
of 18 in South Africa. The term ‘youth’ is 
often understood to be a longer phase, 
although definitions and specific ages 
that are associated with the stage of 
‘youth’ vary from country to country. 
The South African National Youth Policy 
2009-2014 defines ‘youth’ as people 
from 14 to 35 years of age.

During adolescence, young people explore who they 
are, trying out new roles and learning new skills. 
As they do this they move between wanting to do 
things on their own and wanting the support and 
guidance of others. Decision-making is the most 
important capacity to master during the phase of 
adolescence and it illustrates the ways in which 
the young person is starting to have greater levels 
of independence. Decisions are made during all of 
the phases of childhood, but the decisions that 
adolescents make often have medium or long-term 

consequences for their lives. These decisions can 
relate to, for example, the particular careers that 
young people choose for themselves, which people 
they choose to associate with and the kinds of 
relationships in which they invest time and effort.
 
Learning to make decisions for oneself forms part of 
young people development from the dependence of 
childhood to the independence or interdependence 
of adulthood. These greater levels of independence 
mean that the relationships that young people 
have with peers, parents and other adults change a 
lot during this stage of life. At the same time, young 
people are also going through puberty, which 
means that they will be experiencing many physical 
changes in their bodies.

Physical, emotional, cognitive and social transitions 
can trigger insecurities, as they move beyond their 
comfort zones into new ways of being, a new role 
or a new environment. If and when they overcome 
the difficulties associated with these changes, 
often learn something new about themselves in 
the process. As their confidence and comfort levels 
grow in this new stage of life, youth may experience 
profound personal growth. Transition times 
are therefore important learning opportunities. 
However, without the support of caring adults and 
peers, these transition times can be difficult. It is 
important for us, as adults, to be aware of these 
physical, emotional and cognitive changes that 
young people go through, so that we can offer 
appropriate support.

Defining terms: 
‘youth’, ‘adolescence’ and ‘puberty’

11

‘Youth’ and 
‘Transitions’
To ‘transition’ is to move from one stage to 
another. The stage of ‘youth’ is a transitional time 
when a young person moves from being a child 
to becoming an adult. We have all been through 
transitions in our own lives, for example becoming 
parents, becoming qualified for work, or moving 
to a new town. These experiences sometimes 
involve a shift in identity and changes to our daily 
reality. Transitions may be exciting, but they also 
bring up fears and anxieties.
 
Young people transition through several stages 
as they grow and develop, stages such as 
infancy (birth to age two), early childhood (ages 
3 to 8 years), later childhood (ages 9 to 12) and 
adolescence (ages 13 to 18). During each of these 
stages the growing young person learns certain 
things and faces challenges that are unique to 
that developmental phase. If young people are 
not able to master the skills associated with each 
developmental phase, this can mean that they 
may struggle later in life.

PART 2: INTRODUCING KEY 
TERMS and ideas

“Transitioning 
means moving 
out of one’s 
comfort zone...”

INFANCY
Age 0 - 2 Age 3 -8 Age 9 - 12 Age 13 - 18

EARLY CHILDHOOD LATE CHILDHOOD ADOLESCENCE
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Over time Mamelani has developed what is 
now called the ProSeed Youth Development 
Programme to provide precisely this kind of 
support to young people making the transition 
from residential care. These programmes have 
been called ‘Independent Living Skills Programmes’. 
While we acknowledge that young people need 
independent living skills to meet the demands of 
adulthood, we have often seen how the focus of 
“Independent Living skills” and “Independent Living 
Programmes” assumes that young people are going 
to live on their own and be ‘independent’ once they 
leave the Child and Youth Care Centre. The reality is 
that very few young people live completely on their 
own in the South African context, and  most youth 
continue to rely on others once they leave care.  We 
have therefore tried, instead, to promote the idea of 
interdependence, which focuses on young people 
developing a network of support around them, as 
they strengthen the relational skills that they need 
to meet the demands of adulthood. When services 
are aimed at developing interdependence, young 
people are able to gain both the practical and social 
skills needed to support them through transitions.
 
In 2013 Mamelani partnered with six Child 
and Youth Care Centres to share our approach 
to preparing and supporting young people in 
transition from residential care. The Capacity 
Building process involved Learning Forums where 
we explored the different aspects of meaningful 
transitional support for youth leaving care. Child 
and youth care workers and social workers shared 
what they had learned about transitional periods 
in their own lives. Through reflection they found 
that the emotions they associated with periods 
of transition were fear, struggle and confusion, 
but that transitional periods were also periods of 
change and excitement. They highlighted that in 
order to grow and build resilience, one had to move 

through transitions, and that moving through these 
times often required bravery and perseverance. 
Participants shared that they could see that the 
support structures they had access to in their own 
lives, particularly the supportive relationships, 
helped them to make it through these difficult 
times. The group agreed that transitions often 
provide people with opportunities for learning and 
growth.
 
When reflecting on how these insights could be 
transferred to working with young people, the 
child and youth care workers and social workers 
thought about how the transitions that young 
people make are often seen as traumatic “make 
or break” situations.  They noted that although 
transition times trigger a lot of difficult emotions 
for young people, moving through these transitions 
is a necessary part of young people growing and 
developing the skills they need for the future. They 
agreed that although transitions are difficult, they 
build resilience and help young people to grow into 
their adult roles. These are some of the child and 
youth care workers and social workers’ comments:

“We can see that it is important to not make it too 
safe for the youth, we need to help them to step 
out of their comfort zones to learn new skills.” 
 

“We know we need to learn to let them do things 
on their own, while still supporting them, but if 
each child is at a different stage of development, 
it can be hard to know where to draw the line.”

Mamelani’s Transitional Support Programme
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Why is it important to understand how young people’s 
brains develop?
 
Between ages 14 and 25 a person’s brain experiences a period of major growth and development. This period 
shapes the planning, decision-making, judgment and coping skills a person needs as an adult. The prefrontal 
cortex, the part of the teenager’s brain that will later affect impulse control, planning and critical thinking, is 
still developing. The adolescent brain is also actively building and strengthening connections between brain 
cells. These connections are called synapses and they help teenagers to learn new information, acquire new 
skills and build their capacity to think logically. Before this part of the young person’s brain is well-developed 
(which usually happens in their mid-20’s), the young person relies on the limbic system, which means that their 
thinking is closely linked to and influenced by their emotions. This is why teenagers often respond emotionally 
to different experiences, and also, why their behaviour is often seen as impulsive.
 
While the young person’s brain is going through a significant growth spurt, they also experience a lot of hormonal 
changes, as young men’s bodies produce more testosterone and young women’s bodies typically produce 
higher levels of oestrogen. Stressful and traumatic experiences may impact on these physical or biological 
changes that occur during and before adolescence. However, when the young person’s brain is exposed to 
healthy experiences, it can actually “rewire” itself in a good way, helping any young person to integrate these 
shifts, regardless of prior trauma. Experiential learning is one of the most powerful ways to support healthy 
brain development.
 
It is important also to acknowledge that the chemical changes in the brain result in changing dopamine levels, 
which can lead to increased risk-taking behaviours - which influences the experimental behaviour that is so 
common at this time. We believe that the stage of youth should be seen as a time for healthy exploration. 
However, if young people are prevented from exploring and experimenting in healthy ways, they could take 
risks in spaces that could be damaging in the long run.  While it is important to understand that youth is 
a time of experimentation, we need to be able to reflect on what is considered healthy experimentation for 
this developmental stage, while also protecting young people from poor decisions that could have permanent 
effects on their lives and their rapidly changing minds and bodies.
 
It is important that we, as practitioners who are supporting the young person, are sensitive to the fact that 
they are experiencing a great deal of physical changes that are unfamiliar to them and that we try to empathise 
or relate to the difficulties that they are experiencing. All of us have been through adolescence and it can be 
helpful for youth to hear about our experiences of that time in our lives and how we coped with the difficulties 
we faced.  

International research shows that young people 
who have grown up in alternative care (Child 
and Youth Care Centres and Foster Care) face 
particular difficulties as young adults. The 
challenges of homelessness, unemployment, 
unplanned pregnancy, substance abuse and 
mental health issues are more common in this 
group than amongst other young people of the 
same age. The research has shown that if young 
people are provided with comprehensive support, 
as they make this transition, they find it easier to 

overcome challenges and are more likely to become 
successful in their adult lives. While youth can, and 
often do, make the best of difficult circumstances, 
their growth and development cannot be nurtured 
by chance arrangements. Something far more 
intentional is required – a space where people 
gather, a sense of community and a visible support 
network; where value is placed on continuity, 
tradition, relationships and a safe space to build 
and test new ways of being..

 

Youth transitions from residential care
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The challenges that exist in South African society 
make these transitions even more difficult for young 
people in our country, in comparison to youth 
leaving care in many other places. Communities 
and situations that young people return to after 
care are complex and riddled with difficulties that 
are specific to our South African context. Although 
our country has a proud tradition of youth leading 
the way in political and social change, we have to 
also acknowledge that young people in our country 
have been heavily impacted by our history. This 
has resulted in the psychological and cultural 
wounding of individuals, families and communities, 
repeated across generations and affecting people’s 
sense of self and their relationship to others. 
The intergenerational legacy of under-education, 
unemployment and poverty has repeated itself as 
a pattern in our communities. Many young people 
have grown up in single headed households, 
without fathers. Experiences of poverty, neglect, 
violence and substance abuse are all too common. 
Growing up with these experiences may have left 
young people with a fragmented sense of identity 
and little feeling of belonging. Youth may feel that 
there is no point going to school because there are 
such high levels of youth unemployment2 and peer 
pressure may lead them to seek power, affirmation 
and belonging through associating with groups 
such as gangs.

The standard of living that many children experience 
when they have been placed in a CYCC stand in 
stark contrast to the realities they have faced at 
home. While at the CYCC, they have a roof over 
their heads, three meals a day, and all their school 
needs taken care of. They have access to transport 
and other recreational activities. In some cases, 
they have access to after school activities and are 
supported to build their skills and talents. They are 
exposed to different places and given opportunities 
that their families have not been able to offer them, 
and while providing these services is part of what 
CYCCs are expected to provide, it does make the 
transition, all the more difficult.

When they return to their community of origin, 
they are again faced with these realities. 
There may be physical, economic and social 
obstacles that could prevent them from aspiring 
and achieving their goals. There could also be 
resources and opportunities that they may or 
may not be aware of that could potentially help 
them on their journey. This needs to be kept 
in mind when preparing young people for their 
transition out of care. We need to prepare them 
by ensuring that they acquire the skills they 
need to gain access to these resources, as well 
as to cope with the realities they may face.

TRANSITIONS IN THE SOUTH AFRICAN CONTEXT
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2. Stats SA estimated youth unemployment at 36% in 2014.

As adults supporting young people we should 
remember that youth transitioning out of care 
need to deal with this transition over and 
above the other transitions they are going 
through. All young people go through many 
transitions; transitions from one grade to the 
next, from school to college, from being a young 
boy to becoming a man. They face physical 
transitions as their bodies are changing, 
cognitive transitions as they learn more about 
themselves and the world around them, and 
social and cultural transitions, as their roles in 
society change. Added to this all, these youth 
face a big transition as they move out of a safe 
and supportive environment where they have 
had people who care for and protect them and 
much of what they need provided for. This can 

be a scary and stressful adjustment for them 
to make. When young people move through too 
many transitions at once, they often struggle to 
cope with all that is required of them.
 
One way of helping young people deal with these 
multiple transitions is to assist them to apply lessons 
learned and insights gained from one transition 
in their lives, to deal with the next challenging 
transition. Each transition that young people go 
through can be used as a learning opportunity to 
help them become aware of their strengths and 
abilities, and to reflect on their capacity to move 
into new spaces and play different roles. Young 
people may use the lessons from each transition 
to help prepare for the major transition from the 
CYCC back to their communities.
 

EACH TRANSITION - A LEARNING OPPORTUNITY
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Questions to stimulate thinking:

 
Have you shared some of your experiences as a teenager with the 

youth you are working with?

Do you think youth take more risks than adults?

How does the stage of youth differ from adulthood?

What are experiences that youth should have accompanied by 

adults and what sorts of things do they need to do on their own?  

When is it important for adults to intervene in the lives of 

youth?

Is it important for young people to disagree with their parents 

or caregivers during adolescence?

What role does sex and / gender play in youth development?

Helping young 
people explore 

these questions and 
discover the answers 
for themselves is an 

important part of  
the process...

17

How will I pay for food and toiletries?

What is going to happen when I leave here?

Do I have what it takes to survive out there?

How will I cope?

Who can I trust?

Who will I rely on?

Am I strong enough?

Who will pay my school fees?

What about my future?

What work will I land up doing?

Where can I study?

What will I study?

Where will I live?

Youth sit with lots of different emotions and many questions as they prepare to leave the CYCC, such as:

Not knowing the answers to these questions 
makes young people feel scared and nervous 
to leave the Child and Youth Care Centre 
and unprepared for what lies ahead. Helping 
them explore these questions and discover 
the answers for themselves is an important 
part of the process of preparing them for the 
transition, and ultimately for their adult lives. 
In some cases, because these conversations 
can be difficult, we as practitioners may avoid 
them until it just before the young person has to 
leave. Sometimes we have information regarding 
the young person’s history, and painful as some 
of these conversations may be, they are an 
essential aspect of preparing the young person 
for their transition.

16

Making the transition from the cycc...
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PART 3: 
MAMELANI’S 
APPROACH 
TO YOUTH 
DEVELOPMENT 
PRACTICE



At Mamelani we acknowledge that the young 
people we work with have unique talents and 
possess skills, internal resources and abilities. We 
acknowledge that when young people enter our 
programme they have established identities which 
may have been shaped by experiences of being 
neglected by their family, living on the street, or 
growing up in a Child and Youth Care Centre.
 
There are many things that make up a young 
person’s identity, for example, how they see 
themselves as a young man/woman, how they see 
themselves in relation to their future career, and 
how they see themselves in relation to their family 
and circle of friends. It is important to focus on 
all these different aspects of identity in order 
to help the young person build a more holistic 
sense of who they are. When preparing youth for 
their transitions it is important to explore what 
capabilities they require for each of these different 
roles and how we can best ensure that they are 
ready to take on these different responsibilities.
 
Young people’s perceptions of themselves are 
heavily influenced by the way they are seen 
by their friends, family and community. Youth 
feel cultural and social pressure due to others’ 
expectations about the kind of people they 
should become. During the Mamelani programme 
facilitators, together with the young people, 
explore the perceptions and expectations that 
youth believe others have of them, considering 
whether these perceptions are true, or in line 
with beliefs that the young people have about 
themselves. This process encourages young 
people to reflect on the impact of other people’s 
perceptions and to develop an independent sense 
of self. The programme encourages young people 

to reflect on their role in society and on their 
professional aspirations, as they simultaneously 
gain practical skills through internships and 
experiences in the world of work. Opportunities 
to learn and experience new roles, responsibilities 
and practical skills allow young people to master 
and demonstrate their personal strengths, which 
is an important part of building a sense of self-
worth and accomplishment.
 
Our programme creates opportunities for young 
people to reflect on, assess and revise the way 
they see themselves. Celebrating small victories 
and achievements within their peer group helps 
young people to acknowledge their own growth, 
as well as to become more aware of how they 
are evolving. In this way their self-confidence 
increases, they begin to take control of their lives 
and are motivated to reach their personal goals.

 
“I think I realised that I am more than a Xhosa 
man - there was kind of like a lot of pressure on 
me to be a certain way and then I think I start-
ed to believe those things about me. I think this 
really stressed me out. But when you guys start 
asking those Mamelani questions I started to see 
that I was also a student, a friend, a brother and 
many other things. This made me see more things 
about myself. I realised that I am good at commu-
nicating and that I do actually have something to 
give other people.” – feedback from young person

 

1. What do we mean by STRENGTHENING IDENTITY?
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THE 3 PILLARS 
OF GROWTH:

IDENTITY, 
RELATIONSHIPS 
and RESILIENCE

 
 
Mamelani’s approach to Youth Development is not 
a quick fix approach to the challenges facing young 
people, but rather a slower process in which young 
people stand at the centre of their own development. 
We promote young people learning to make their 
own decisions and managing the consequences of 
their choices. Development does not happen in a 
straight line; it is an on-going process that happens 
as we build on previous experiences. In order to 
foster this type of growth, Mamelani has focused on 
3 areas of development, which we call the 3 pillars 
of growth. These are identity, relationships and 
resilience. From our experience of working with 
young people, youth who have been able to make 
positive choices and reach their goals show signs of 
growth and development in these key areas. Young 
people who are secure in their identity, who are able 
to build healthy relationships and who are resilient, 
have a better chance of achieving positive outcomes 
in their adult lives. We therefore feel that these are 
essential areas to focus on when supporting young 
people in transition.
 

PART 3: 
MAMELANI’S APPROACH TO 
YOUTH DEVELOPMENT PRACTICE
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Many of the young people who enter the 
programme have shown resilience as they 
overcome obstacles in their lives and cope with 
a range of difficult situations. To build resilience, 
young people need to strengthen their internal 
ability to cope with challenges, as well as 
strengthen their external support system.
 
Internal resilience is built through enduring 
difficult experiences and developing skills to cope 
with these challenges. Young people’s resilience is 
further strengthened if, in the process of dealing 
with challenges, they become aware of their 
strengths and their ability to cope with hardship. 
Given the reality that young people need to 
navigate a number of challenging circumstances 
and hurdles, these internal skills are critical to 
their healthy development. A healthy sense of 
self, supportive relationships, as well as knowing 
their limits and what they are capable of, helps 
young people to move through difficult times. 
Being able to recognize weaknesses, as well as 
acknowledge difficult emotions is part of building 
resilience, as is being able to make mistakes and 
finding the strength to move on.
 
External resilience is built through strengthening 
the networks of support that the young person has 
around them. The quality of the relationships in 
these networks will influence the extent to which 
a young person is able to cope with difficulties 

and achieve positive outcomes. When we prepare 
young people for the transition to life outside of 
care, we need to help them to think about how to 
strengthen their networks of support.
 
Mamelani’s programme actively helps youth to 
identify resources and support networks within 
their communities, and to understand how to 
access services. We work to create cohesion 
amongst the youth within the programme, so 
that the group itself becomes a peer support 
network. Older youth are given the opportunity to 
mentor and support younger participants. Time is 
spent making the support networks beyond the 
organisation visible to young people.

 
“The most important thing that I have learned 
from this journey with Mamelani is knowing 
myself – my strengths and my weaknesses and 
how to deal with hard situations. Having people 
who are walking alongside me in my life has re-
ally helped me because if I didn’t have this sup-
port behind me I wouldn’t be where I am today. 
I personally feel that I am very lucky to have all 
the people who played a positive role in my life 
– The Homestead, Mamelani and Beth Uriel. I 
can say I am where I am because of all of them.”  
–  feedback from young person

3. What do we mean by BUILDING RESILIENCE?
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We are very conscious of the importance of a 
high quality relationship between the young 
person and the facilitator and our programmes 
are designed with this in mind. The facilitator-
young person relationship becomes the vehicle 
for youth to experience a safe and trusting space, 
where they are able to understand themselves 
better. This then allows the young person to begin 
to build and strengthen other relationships in his/
her life. When young people are more comfortable 
with themselves and more accepting of who they 
are, they find it easier to build relationships 
with others. It is through this relationship with 
the facilitator that young people build other 
important skills, such as communication skills 
and an understanding of how to relate to others. 
It is important that the facilitators are available 
for the young people over a long period of time 
and that they are there for them as they transition 
from the CYCC back to the community.
 
Facilitators are encouraged to allocate time for 
on-going reflection on other relationships in 
young people’s lives. The young person should 
be encouraged to reflect on how they relate to 
others and how to strengthen the relationships 
that they are already developing. Young people 
should establish healthy relationships with peers 
and other young people who have grown up in 
care, with child and youth care workers from 
partner organisations, and with partners, friends 

and extended family. These relationships function 
as key developmental spaces in which young 
men and women learn about themselves. When 
young people are leaving care, those of us who 
are close to them often feel that we are their only 
source of support, but it is important for us to 
facilitate and encourage youth to develop other 
close relationships, allowing these other people to 
assist them in different ways.

“I would say with the continued mentoring and 
support, Mamelani gave me an opportunity to 
find my power and to find more self-belief. I’ve 
realised the importance of my relationships with 
other people. I needed to strengthen my commu-
nication with people around me and make an ef-
fort to grow my relationships. I also believe that 
I needed to change my attitude, to take respon-
sibility and become self-motivated. I couldn’t de-
pend on Mamelani to help with things I needed 
to do for myself. I think Mamelani also allowed 
me to make mistakes and supported me in learn-
ing from them. I didn’t feel judged even if I knew 
I messed up at times. I can say you inspired me 
and this kept me strong. I’m independent because 
I feel I can take responsibility and make things 
work out for me and not consider doing bad 
things as an option because they lead to death or 
prison.” – feedback from young person
 
 

2. What do we mean by NURTURING RELATIONSHIPS?
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3. Help the young 
person to learn by 
doing
 
We believe that young people (and adults) learn 
more effectively when they are actively engaged 
and interested in the learning process. Life skills 
in the classroom are one way of learning, but real 
life or hands on practical experiences are more 
effective. We often say that you can talk or advise 
a young person but they will only grasp what you 
are trying to share with them once they have gone 
through the experience themselves.
 
Learning by doing empowers young people by 
giving them the opportunity to take the lead. 
Given that young people who have grown up in 
care have had others doing things for them to 
meet their needs, learning by doing demands that 
young people do things for themselves and, in this 
way, develop the skills needed to cope with adult 
life. These skills are best learned through real life 
interactions.
 

4. Create opportunities 
for the young person 
to build skills 
When we consider the many transitions that 
youth have to go through it becomes evident that 
a range of different skills are needed to prepare 
them for adulthood. In our experience we have 
seen that youth experience a sense of confidence 
and become less anxious when they complete 

activities and build skills that are required for 
the particular transition that they are facing. For 
example, learning to drive a car or cook a meal 
can help young people gain skills and develop a 
greater sense of autonomy, as they are about to 
exit the child and youth care centre. Learning work 
readiness skills may only become important when 
youth are trying to find or maintain employment; 
typing skills may only become important when at a 
job interview they are asked how many words they 
can type in one minute. It is therefore important 
to expose youth to real life challenges that are 
relevant to their particular circumstances. We also 
have to accept that some youth take longer than 
others to learn new skills and that each individual 
develops at their own pace.
 
Creating opportunities for building skills can be 
integrated into the daily operations of youth 
programmes. Youth can learn communication 
skills by being allowed to answer phone calls for 
one afternoon a week; youth can learn public 
speaking by co-hosting organisational events; 
youth can practice their typing skills by typing 
‘thank you’ letters to donors. Engaging youth in 
the daily operations of an organisation or group 
not only helps them build and practice skills but 
also helps them develop a sense of mastery and 
ownership in relation to their own development.  
 
Opportunities for skill building should address 
all of the developmental needs of young people. 
Programs and services for youth should ensure 
that they develop the physical, emotional, social, 
psychological and cognitive skills needed for 
different transitions. While cognitive skills play an 
important role in academic success, these should 
not be the only areas that are developed. Young 
people need to set positive goals for themselves 
in all areas of their development. When they are 
given opportunities to practice new skills, they 
experience self-improvement and often have fun 
developing their adult identities at the same time. 
We have noticed that the more young people are 
given responsibility, and “time behind the wheel” 
to practice these skills, the more confident and 
engaged they become in their own learning. 
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“If young people are to become competent, caring 
and responsible contributors to their communities, 
they need meaningful opportunities to participate, 
to lead, to contribute, both side by side with adults 
and on their own….such opportunities satisfy their 
very deep seated developmental needs for belonging, 
recognition and power, and help them develop the 
skills and values they need to succeed in school, 
work, and life”4.

“Positive Youth Development is a process that 
prepares young people to meet the challenges of 
adolescence and adulthood through a coordinated, 
progressive series of activities and experiences, which 
help them to become socially, morally, emotionally, 
physically, and cognitively competent. It addresses 
the broader developmental needs of youths, in 
contrast to deficit-models, which focus solely on 
youth problems”.3

 

In order to strengthen young people’s 
identities, resilience and relationships, 
we need to adopt practices that 
are best suited to developing these 
key areas of development in young 
people’s lives. The following are some 
of the fundamental practices that 
have assisted Mamelani in working 
with young people in an engaging and 
effective way. 

1. Focus on the young 
person’s strengths 
When working with young people it is important 
to focus on their strengths as a way of building 
positive identities and increased capacity. A 
positive youth development approach sees young 
people as active agents in their development 
process, affirming their strengths, assets 
and talents as the building blocks for further 
development. When preparing young people 
for the transition to a life outside of care, it’s 
important that they are able to identify the skills 
and strengths that they possess, as opposed to 
focusing on the deficits or things that are absent. 
In the programme, it is important to create spaces 
where we affirm the young people, as well as 
create opportunities where they are able to build 
on and become aware of the strengths that they 
already possess.  
 

2. Build an authentic 
relationship between 
yourself and the 
young person
 
Many of the young people have difficult 
relationships with family members and struggle 
to form trusting relationships with adults. The 
relationship between the facilitator and the 
young person is therefore very important in 
demonstrating positive and healthy relationships 
that may be recreated in the future. A central 
part of building these relationships is ensuring 
that young people always feel emotionally and 
physically safe. A sense of emotional and physical 
security helps a young person to engage and open 
up to others, and for this reason it needs to be 
prioritised. 

The child and youth care worker / social worker / 
manager needs to model the type of relationship 
that they are encouraging participants to develop. 
This relationship is the connecting thread that 
runs through the whole programme, as the adult 
accompanies the young person as they make their 
transition. It is important that enough time and 
care is taken to develop and negotiate an authentic 
relationship, one where the young person feels 
comfortable, where they are able to share different 
experiences without fear of judgement. Young 
people need to know that sensitive information 
shared with adults remains confidential. In our 
experience, resource allocation can also act as a 
barrier to relationship building, as the power held 
by the person with access to resources that the 
young person needs can be used as a bargaining 
tool and stand in the way of the building of an 
authentic relationship. All barriers to relationship 
building, such as gender, age, authority and race 
must be looked at and addressed.
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10 HELPFUL YOUTH DEVELOPMENT PRACTICES

3. National Collaboration of Youth Members, 1998. 4. Community Matters, Unity Matters 2000 page 3 http://www.commatters.org/youth/summit.htm



7. Try to see things 
from the young 
person’s perspective
 
To accompany youth, we must understand 
their worlds from their perspective: facilitators 
should start from where youth are at and 
with what young men and women can change. 
Each young person’s reality and journey will be 
different, and this challenges child and youth care 
workers and social workers to understand the 
complexities of each young person’s experience 
and to acknowledge that they will need different 
kinds of support. Taking time to listen to young 
people’s views and opinions and making room for 
these perspectives in decision-making processes, 
supports their development towards becoming 
competent and responsible adults. It is important 
that in everything we do we aim to prepare the 
young person, giving them the space to engage in 
the process and bring their strengths and talents 
to the table.  

8. Work collaboratively
 
The challenges facing youth in South Africa today 
are complex and multi-layered, demanding a 
holistic approach from those of us supporting 
them. For youth to succeed in their transitions we 
cannot work in isolation! We need to take hands 
across ages, cultures and organisations. Each 
partner providing support to youth in their area 
of expertise needs to do so in a coordinated and 
coherent way. It is essential that we intentionally 
build relationships with partners and service 
providers, and consistently encourage and 
support young people to build their own networks 
of support around them. In this way we can build 
a bridge for our youth to transition into adulthood 
successfully.
 
It is important that we also build collaborative 
relationships with the young people themselves. 
This can pose a challenge to us as care workers, as 
our designated roles, by definition, may suggest 
that we have power and authority over the young 

people. We need to be flexible in our roles and 
find ways of building collaborative relationships, 
engaging with youth as adults. Structured time 
to reflect on the dynamics of relationships, 
with youth, can be helpful to building healthy 
relationships. Asking young people for support in 
areas where they have skills or expertise, can also 
help to shift power imbalances in the relationship.

 
9. Communicate the 
intention of your 
actions clearly to the 
young person
 
As a caregiver in the young person’s life, we 
regularly take the lead, showing them how to 
do something for the first time. Sometimes we 
accompany them as they explore new experiences. 
On other occasions we create spaces for them to 
take the lead. We also play many different roles in 
the CYCC. In each of these circumstances we may 
act differently and perform different roles with the 
young people. It is therefore helpful to be explicit, 
explaining to them what role we are playing and 
why. If they understand the reasons or intentions 
behind our actions, it becomes easier for them 
to understand the boundaries that we put in 
place, or the fact that, at times, we step back 
and become less involved. Making our intentions 
explicit helps young people to understand where 
they stand in relation to us and aids them in 
navigating different situations. This is helpful for 
building stronger relationships between ourselves 
and the young people we work with.
 
It is also important to ensure that other people 
are involved in the young person’s life so that 
they do not rely on you for everything – becoming 
over reliant on one person can make it difficult 
to develop boundaries with youth. Blurring the 
boundaries can create confusion and resentment 
and this is not helpful for the relationship. 
Providing resources can, on certain occasions, also 
create an obstacle in relationships with youth. 
When support comes in the form of resources, 
we should consider creating contracts and written 
agreements with young people, in order to ensure 
that expectations are clear.
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5. Mark the young 
person’s growth 
through rites of 
passage processes, 
rituals and ceremonies
 
In many societies rites, rituals and ceremonies are 
acknowledged as markers of human growth and 
development. A ceremony to celebrate a first job 
can help a young person begin to mark their exit 
from childhood and come to terms with their new 
roles and responsibilities as adults. By celebrating 
these achievements we support young people to 
experience a sense of growth and mastery. Failing 
to affirm and celebrate significant events in their 
development encourages them to form their own 
rituals. We have often seen adolescents engage in 
dangerous and high-risk behaviours as a way of  
affirming their emerging adult identities. Initiation 
into gangs is attractive to young males who do 
not have other pathways into adulthood. Services 
aimed at preparing youth for adulthood should 
therefore include and create opportunities to 
celebrate the accomplishments and achievements 
of young people. Attending award evenings, 
competitions, school plays and helping young 
people prepare for their matric ball are all existing 
ceremonies that can be attended as ways of 
marking achievements.
 
Every culture has its own unique rituals and rites 
of passage into adulthood. In the Xhosa culture 
young boys can only be recognised as men when 
the have undergone an initiation process. In 
the Jewish community a bar mitzvah signals the 
coming of age of young boys at the age of 13. It 
becomes important to consider cultural rites, 
rituals and ceremonies in supporting young 
people in developing positive roles and identities. 
Family members, peers and other supportive 
adults can play meaningful roles in celebrating 
and marking cultural ceremonies. These rites of 
passage processes encourage family, friends and 
mentors to treat youth in new ways and support 
them in accepting new roles and responsibilities.

6. Build networks of 
support
 
Developing healthy networks of support can play 
a significant role in improving young people’s 
chances of success throughout life. Studies 
have shown that strong positive connections in 
the family and community are associated with 
lower levels of unhealthy risk taking and the 
development of caring, confident and competent 
young people (World Health Organisation 2007). 
However, in many cases developing quality 
relationships and support networks is hindered 
by past experiences of trauma, isolation and loss. 
It has therefore become critical that we use the 
quality of our relationships with young people as a 
vehicle to help them develop healthy connections 
with other supportive adults and peers. When 
we  develop safe and trusting relationships 
with young people, they are able to develop the 
skills needed to form and maintain meaningful 
relationships with others. It is important that all 
services that are directed at young people strive 
to improve their relational competencies.
 
While it is desirable for young people to develop 
healthy relationships with their family and 
community, in many instances this is not possible. 
Giving young people opportunities to identify 
other people who they see as sources of support 
in their development, may illuminate networks 
and individuals who can provide assistance. 
Young people should be the drivers of developing 
their own networks of support, while we assist 
them to maintain and build these relationships. 
What is important is that young people have a 
range of supports, that they are presented with 
opportunities to belong to different groups and 
are able to develop skills to nurture meaningful 
relationships.

“Every culture has its own 
unique rituals and rites of 
passage into adulthood.”
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Some things to reflect on when engaging 
a young person in a conversation or 
activity…
 
How are you focusing on or highlighting their strengths?

In what ways is the conversation or activity contributing to building 
an authentic relationship between you and the young person, or 
between the young person and others?

In what ways is the conversation or activity helping the young 
person to make connections with others, to be involved and make a 
contribution and build their sense of interdependence?

How are you marking their growth in ways that are meaningful to 
them?

How are you creating opportunities for building skills?

In what way did the activity give them a chance to learn by doing?

In what way did the conversation or activity help them to reflect on 
and strengthen their networks of support?

How has this activity or conversation built the young person’s sense 
of self, their identity or their sense of belonging?

How has this activity or conversation helped the young person 
reflect on and build relationships?

In what way has this activity or conversation strengthened the young 
person’s resilience?
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10. Build a reflective 
practice - be prepared 
to look at yourself!
 
Effective facilitators are aware of what they 
bring to different spaces and conscious of how 
they position themselves in relation to others. To 
cultivate collaborative relationships with young 
people it is necessary to understand our way of 
relating to others and how we impact on others. 
We need to be aware of the power that we have 
and how we are using it, we need to be aware of 
our ideas and beliefs and how they impact on 
our ways of understanding the world. In order 
to enable critical self-reflection in others, we 
must first be conscious of, and responsible for, 
ourselves. We need to be aware of the way in 
which we step into another person’s world, as this 
will determine the sense they make of our motives 
and how they interact with us. When young 
people observe adults reflect on themselves and 
demonstrate self-awareness and empathy, this 
can contribute to building authentic relationships, 
and assist young people to develop the same 
qualities in themselves.
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Individual Work
 
The purpose of the individual sessions is two-fold. 
Firstly, it is a safe space where young people can 
explore positive and negative life experiences, 
reflect on their development and make visible 
progress towards reaching their goals.  Secondly, 
it is the space where the relationship between the 
young person and the facilitator is negotiated, 
developed and strengthened. Within the one-on-
one space, the young person is invited to make 
connections between their choices, their day-to-
day experiences and their sense of themselves, 
creating opportunities for identity development. 
The facilitator is intentionally looking for ways 
to strengthen the young person’s identity.  The 
relationship that is developed in the individual 
work identifies, affirms and builds on strengths, 
nurturing the young person’s resilience.
 
evaluate their readiness for the transition, and 
helps to map out the pathway towards achieving 
their goals. The facilitator walks alongside the 
young person as they work towards their goals.
Opportunities for growth and reflection can be 
lost if the process is too goal orientated; instead, 
the facilitator acknowledges each small victory, 
encourages reflection on mistakes and lessons 
learnt, and challenges the young person to take 
the next step. Each achievement is celebrated with 
certificates and ceremonies. Time spent with the 
facilitator can vary, from informal conversations 
while walking in the neighbourhood, to a more 
held session in a private space at the office.
 
Outcomes of successful individual work include 
a healthy relationship between the young person 
and facilitator, their shared understanding of the 
young person’s journey, and a stronger sense 
of agency in the young person. If a safe space 
is created, the young person is able to move 
through challenges and milestones with support, 
affirmation and guidance, learning from mistakes 
and celebrating victories.

Group work  
 
The purpose of the group work is also two-fold: 
firstly, to make visible and strengthen, through 
experiential learning, the skills and knowledge 
that young people already have and to build on 
these; and secondly, to develop and strengthen 
relationships within the group. Experiential 
activities in the group sessions allow young people 
to experiment with new skills, increase their self-
awareness and learn new things, thus building 
identity. Group work offers a space where young 
people can take on leadership roles, develop a 
sense of responsibility, and master coping skills. 
It is also a space where young people can build 
relationships and create a network of support 
amongst their peers.
 
The group sessions encourage participants to 
engage with others differently, and to reflect on 
challendes encountered, skills gained and lessons 
learnt in these engagements.  Group members 
will have different experiences and responses: 
facilitators affirm diversity and encourage young 
people to value one another’s differences. The 
group is also a space for celebrating victories and 
marking growth.  Interactions within the group can 
indicate shifts in identity and growth in resilience, 
since identity and resilience are relational.
 
Group sessions are designed to be relevant to 
the lived experience of the young people, and are 
delivered such that there is continuity from one 
session to the next. Community Service Projects, 
which allow youth to develop their sense of 
generosity and belonging, form part of the group 
work component. Contributing to a community 
service project not only builds a young person’s 
sense of self, but also connects them to a 
community and widens their network of support. 
Youth identify and plan these projects, developing 
communication, teamwork and organisation skills.
 
The outcomes of well-designed and well-facilitated 
group sessions are improved relationships within 
the group, increased self-awareness, and the 
development of key life skills. The community 
service projects, in particular, strengthen the 
young person’s resilience, as he/she develops the 
inner capacity to seek help and build stronger 
networks of support. Identity is also strengthened, 
as contributing to others increases self-worth. A 
successful community service project is a learning 
opportunity, and a space for celebrating victories 
and contributions.

33

Please remember that there is no “one-
size-fits-all” process for providing 
Transitional Support! What is described 
below is how Mamelani has tailored 
our intervention, based specifically 
on where we see ourselves playing 
the most effective role in supporting 
youth in transition. Mamelani is an 
external service provider working with 
young people residing in CYCCs – we 
are not a residential CYCC, so we do 
not have as much access to the young 
people as the staff that work in the 
CYCC would have, and have therefore, 
needed to adjust our intervention to 
provide the support that is required. 
Please note - the programme at each 
CYCC will look different based on each 
Centre’s context and what you as a 
team feel will work well in your specific 
institution. You may want to structure 
your programme using similar activities 
to what Mamelani has chosen to use, 
or you may want to use your already 
existing activities, and adapt them to 
suit the young people in your care. We 

have chosen to share some of the ways 
we work, so that should you want to 
plan your programme in a similar way, 
you have a sense of what we mean 
by each of these different activities. 
What we believe is most important is 
that your programme’s design is in line 
with the youth development practices 
that support transitions, as well as 
that your activities cover the basic 
components that best prepare youth 
for their transitions to adulthood.
 
Given our particular context as an 
organisation, we have chosen to work 
in the following ways:
 
- Individual one-on-one sessions
- Experiential group work
- Rites of Passage processes
- Work readiness interventions 
	 (skills training, job shadowing, 		
	 internships and job placement  
  support)
-	Access to resources

PART 4: MAMELANI’S APPROACH 
TO TRANSITIONAL SUPPORT 

INTERVENTIONS

MAMELANI’S APPROACH
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young people work to ensure that a relationship 
is built with potential employers.
 
The outcome of a successful work readiness 
process is that the young person has gained 
the technical and emotional skills to cope with 
the work; has adjusted to the pressures and 
expectations of the world of work; and has 
developed an identity as someone with the 
necessary skills to find and maintain work.
 

 

Access to resources: 
support for food, 
transport, education 
and accommodation
 

The participants in our programme have been 
identified as children in need of care. They return 
to extended families or communities who cannot 
meet their basic needs, support their education or 
provide them with accommodation.  We therefore 
support young people in meeting these needs 
for the duration of their participation in the 
programme. As the programme goes on, youth 
are encouraged to identify ways in which they can 
begin to meet their own needs moving forward, so 
that they become more self-reliant.
 
It is important that we acknowledge that the 
young people in the programme feel that we 
understand that they have basic needs that are 

difficult to meet. While some needs are covered 
within the programme, others are not. If young 
people do not manage the resources allocated to 
them, this can be used as a learning opportunity. 
We reflect with the young person on how man-
aging resources affects reaching goals, on how 
he/she relates to material resources, and on how 
this reflects on his identity. Resource allocation 
and the accompanying reflection can be a learning 
space where youth move from an identity of de-
pendency to one of healthy inter-dependence, 
where they are resourceful and proactive about 
finding ways to meet their needs. Strengthening 
existing relationships supports this process.
 
Access to educational support and accommo-
dation are necessary for young people’s devel-
opment, mastery and sense of worth. Young 
people require basic material support (in ac-
cessing uniforms, books, transport, and tutors) 
and emotional support to continue with their 
education. Facilitators build relationships with 
young people’s teachers, as a way of supporting 
progress in this area.

Accommodation is accessed either through 
extended family or friends or through partner 
organisations. The facilitator builds relationships 
with relevant individuals in these places to 
support the relationship the young person has 
with their new home.  
 
The outcome of providing resources and support 
with education and accommodation is that young 
people have access to food, transport, education, 
and a safe and secure place to live. Material 
support is offered in almost all of the programmes 
supporting youth transitioning out of care, so 
for Mamelani the issue is not whether or not 
resources should be allocated, but how they are 
allocated, and the impact this has on identity, 
relationships and resilience. Resources that are 
allocated without the young person having to do 
anything will result in their becoming increasingly 
reliant on the programme, affirming an identity 
of dependence. Our approach emphasises 
responsibility and resourcefulness: young people 
are asked to work for and take care of resources, 
and encouraged to build networks of support and 
learn how to access resources elsewhere. This 
nurtures an identity of self-reliance, with young 
people believing that, with the added support of 
their network and local resources, they can do 
things for themselves.

“I really enjoyed the internship process because I 
learnt a lot about myself. It was the first time that 
I had to go and speak to a manager on my own. 
I was very nervous but once I did it the first time 
I just became more confident. I never knew that I 
could do something like that…I surprised myself. I 
also enjoyed learning new skills during my intern-
ship and I had to learn to be on time which was 
hard for me in the beginning.” –  feedback from 
young person
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 Wilderness Rites of 
Passage Processes
 
The purpose of the Rites of Passage process within 
our programme is to mark and support transitions 
through Rites of Passage camps. The camps focus 
on building relationships between the young 
people, and preparing them for experiences and 
emotions that they are facing leading up to this 
life change. The Wilderness is used as a tool to 
explore and reconstruct self, to consolidate the 
impact of a series of interventions and for each 
young person to recognise their own and one 
another’s growth. There is a strong ceremonial 
component, marking the initiation into the next 
phase of their life.
 
The outcome of successful Rites of Passage 
processes is that young people move through 
these transitions with an awareness of what is 
being left behind what has been achieved and 
gained, and how this will serve them in what lies 
ahead. Young people should leave the process 
with a renewed sense of self, feeling ready for 
their next step.
 

 

 

Work Readiness: 
skills training, job 
shadowing, internships 
and job placement 
support
 
The purpose of the work readiness component is 
to ensure that young people have the technical 
and emotional skills required to secure and 
maintain employment, a fundamental part 
of becoming self-sustainable. As part of the 
assessment process, strengths and talents are 
identified, as well as potential areas for self and/
or skills development, where further training could 
provide growth. This, along with work shadow 
opportunities and exposure to career guidance, 
helps the young person and the facilitator identify 
the career path that the young person would like 
to take. Identifying a career path is an opportunity 
to explore identity and the young person’s sense 
of self.
 
Once the young person shows commitment and 
reliability within the programme, demonstrates a 
readiness to cope with the work environment, and 
has the technical skills necessary, he/she is given 
the opportunity to gain workplace skills through a 
3-6 month internship in their selected field.

Facilitators assist young people to write CVs and 
open bank accounts. Time is spent modelling and 
strengthening interview and job-seeking skills. 
Once in internships, youth meet to discuss the 
challenges faced in the workplace and to provide 
peer support in overcoming these challenges.

As the young person adapts to and copes with 
work, their sense of self improves.  Increased 
self-worth is affirmed and supported through 
the individual and group sessions. An internship 
allows the young person to generate income, 
to strengthen his/her sense of mastery, to gain 
experience in budgeting and managing money 
as well as an opportunity to build relationships 
with co-workers and, in this way, to increase 
their network of support. Mamelani intentionally 
engages with host companies and places where 

“Stepping out of our comfort zone made us to re-
alise that we are bigger than what we think of 
ourselves. Being in the mountains allows one to 
be able to listen to their inner voice. While we 
were up there, we were asked to go and spend 
time alone. At first I was scared, but once I found 
my spot and sat down, I started to hear myself 
talking to myself and reflecting on what I’ve been 
going through during the year. A week before the 
camp I was told that this is my last year staying 
at the Homestead. I was scared and didn’t know 
what to do. When I went to the mountains I real-
ised that there is a lot that I can do when I step 
out of this place.” –  feedback from young person
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“Before the camp I was shy and scared, I never 
took risks, now I am up for a challenge. I think 
this is the real me” –  feedback from young person
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PART 5: 
basic COMPONENTS OF 
TRANSITIONAL SUPPORT 
PROGRAMMES



It is important for young people to have certain essential documents because these are often required 
for life in the adult world. Having an identity document, a birth certificate, a bank account and certified 
copies of other relevant papers, in their possession, helps young people to be prepared for their transition 
towards adulthood.

Practical CHECKLIST:

	 A birth certificate
	 An identity document / relevant papers 
	 (Asylum seeker/Refugee status) with certified copies 
	 of these documents
	 A Curriculum Vitae
	 A bank account
	 A learners License
	 A contact list of their network of support
	 A list of Emergency contact information
	 Certificates of courses completed
	 A library card

1. GETTING ESSENTIAL DOCUMENTS 

Things to think about…

How can young people play a role in obtaining their documents or are the 

adults in their life getting the documents for them?

 
Is there a way to go about getting the documents that would give the young 

person an opportunity to develop skills, i.e. to ask them to type up their CV 

to improve their typing skills?

 
How can you use the process of getting these documents to build the young 

people’s sense of self or confidence?

 
How are you engaging the young person’s network of support (family, 

friends, mentors, teachers) in assisting the young person to get these 

documents in order?

 
Are you marking the small victories in this process in a way that is 

meaningful to the young person?

Cape Town Refugee 
Centre, Home Affairs, 
Legal Resources Centre, 
Scalabrini Centre, Traffic 
Department, UCT Law 
Centre/Refugee Law Clinic.

USEFUL CONTACTS:

39

Now that we have explored the underlying philosophy and the youth development 
practices that underpin this work, we can begin unpacking what we consider to be 
the basic components of transitional support interventions. Mamelani has found 
that there are different aspects of the young person’s development that need to be 
considered when preparing for life beyond the CYCC. Below you will find a breakdown 

of the key areas that need to be addressed, and equally importantly, things to consider 
about how to do this work in a way that prepares the young person to be able to do 
these things for themselves in the future!

Each section is followed by an activity that can be used or adapted as part of preparing 
the young person in that particular area of development.
 

8 KEY DEVELOPMENT AREAS TO FOCUS ON:
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PART 5: BASIC COMPONENTS 
OF TRANSITIONAL SUPPORT 
PROGRAMMES

1. Getting essential documents

2. Strengthening social and emotional skills

3. Developing independent living skills

4. Self-care: looking after health and wellbeing

5. Building networks of support and navigating community resources

6. Accommodation and reintegration

7. Continuing with education and working towards a career

8. Getting ready for work

Do young people have their own file 

with the following documents?



“As I am growing up, one day I will be a father. 
Then when my kids need a birth certificate or 
an ID, I will know where to go and what to do 
because of our visit to home affairs. Mamelani 
helped me to understand life better than I used 
to. In life there is nothing that comes for ‘Mahala’ 
(for free). One day I will have to go for a job inter-
view to find a job. I know I will be able to do that 
because of the Awareness Day that we did when 
we went to town to do research. That experience 
taught me not to be scared, to be able to market 
myself – it really motivated me.”

“The thing about these things, when you have to 
make an ID or open up a bank account, it takes a 
lot of time and effort. You need to sacrifice some 
of your time… you know, showing some enthusi-
asm,. That’s the thing that kept me going there 
and getting things that I wanted. Sometimes I 
would come in (to Mamelani) and say to the fa-
cilitators that I need this and this, but they would 
say that they can’t do it for me and I need to do it 
myself. But they would give me transport money 
and I would go by my own and do it… … It’s im-
portant to have those documents, cause you nev-
er know what the future has for you… Someone 
could say ‘Hey man, I have a job for you. Do you 
have a bank account?’ Most people don’t give you 
cash nowadays, they pay into the bank for you 
and you get your money like that. So having all 
those things in place, it helps you. One day you’re 
going to say I did these things by my own and I 
took initiative… these are my things, they belong 
to me and I’m proud of them.”

In the words of the young people...“ ”
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Notes:

The purpose of this exercise was 
for youth to learn about accessing 
information and navigating community 
resources in a fun, creative and also 
challenging way. We used the “Amazing 
Race” concept because of its popularity, 
competitive aspect and the experiential 
nature of the activity.

How did it work?
 
Young people were divided into teams. Each team 
needed to complete a task at each station. When 
they completed the task, they would get the clue 
to the next station. The team that completed the 
race first, won a prize. During the race, teams 
were encouraged to use public transport (which 
for some was a first). The tasks at each station 
required teamwork and encouraged young people 
to gather information, engage with officials and 
speak with members of the public – all skills 
that they will need for their transition. It was 
important that they exercised these skills in real 
life situations, in order to build the capacity to 
navigate and secure resources outside of the 
programme.
 

Activity 1: 
The Amazing Race

An example of one of the tasks they were given 
was that they had to go into the Department of 
Home Affairs and find out how to register for an ID. 
To prove that they had gathered the information, 
they had to get their paper stamped by one of 
the officials before moving to the next station. 
Young people reported that it was a challenge for 
them to speak to strangers, especially from state 
departments, but that being challenged to do so 
was very important. The exercise helped them to 
see the importance of developing the appropriate 
social skills to be able to negotiate for what they 
needed in different settings. Visiting a health 
facility is another important space that a young 
person will need to navigate in the future.
 
At the end of the race we helped the young 
people reflect on the process and identify ways 
of integrating the learning into their everyday life. 
This activity provided a fun way for young people 
to start engaging with resources in the community 
and become familiar with places they would need 
to visit to help them as they transition.
 
This exercise can be adapted in your setting as a 
way of helping young people to access resources 
that are in close proximity to the CYCC and also 
back in the community where they will live once 
they have left.
 

We have seen that when young people are asked what 
is relevant to them and included in the planning of an 
activity, they become more engaged in the learning 
process. It was important that we engaged with the young 
people before we planned the activity to get a sense of 
what they wanted to explore in terms of community 
resources. We met with the group to find out more about 
what kinds of resources did they want to know more 
about. The value of working from the perspective of the 
young people contributes to the sense of collaboration – 
where their voices are heard and their views inform what 
happens in the programme.
 
The conversation helped to identify the needs that 
the young people wanted to prioritise, as well as to 
begin to identify resources in the community that may 

help to meet these needs. Young people expressed 
the desire to gain more knowledge about existing 
employment opportunities, so facilitators engaged with 
a local restaurant owner who was eager to serve as a 
station as part of this learning experience. The task that 
needed to be completed at the restaurant was to gather 
information generally about the hospitality industry, 
about the different jobs available and the skills needed 
for different levels of work. The restaurant owner was 
tasked to ask them questions about what they could do 
to develop their own careers and how much they knew 
about the jobs they wanted to get. Asking them these 
questions ensured that young people were both engaged 
and challenged in the learning process. Aside from the 
valuable experience of reflecting on their plans, as well as 
the experience of gathering the information themselves, 
they also got the opportunity to create a new connection 
with the restaurant owner, and in fact, approached her a 
few weeks later for holiday jobs!

What did we learn?
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“It can be difficult though, from your 
own past, you had no one to trust 
and there was nobody there for you… 
so now when you start growing up, 
you can feel like not trusting any-
body. But as a young person if you 
want connections, you need to try 
and find good people and try to open 
up to that person. If you open up, it 
also helps that person to be able to 
work with you and support you, be-
cause it’s hard for them to support a 
person that isn’t open.”

“You can’t do everything on your own. 
At some point you need people there 
to guide you, to be there… people 
who believe in you, people who mo-
tivate you… Such things keep you go-
ing, even if you know, you do bad or 
do good, having these people around 
you to guide you, they push you to go 
forward.”

In the words of the young people...“
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“What I liked about this session is that 
I can see that I can choose to change 
the way I feel – no one has got the 
power to change how I feel.”

“I really didn’t think about having to 
leave Homestead one day. I didn’t 
take it seriously until I realised that I 
had to leave. I realised that I needed 
help! I didn’t know where I was go-
ing to go and what I was going to do. 
Mamelani helped me. You see these 
guys at Mamelani are like brothers 
to me and I get to talk about things 
that one would expect from a family. 
Mamelani gives people hope and that 
is so important because people lose 
hope when they are not supported. It 
gives guys leaving the children’s home 
an opportunity of making something 
different of our lives and not having 
excuses.”

Young people who have been separated from their families and placed in alternative care often experience 
lasting difficulties as a result of these experiences. Not having a stable home and family life results in them 
missing out on opportunities to develop social skills and form lasting relationships. It is important that 
young people develop the social skills that will allow them to build and maintain healthy relationships in 
their lives. Relationships that are built with social workers, child and youth care workers and teachers are 
existing connections that should be nurtured. The benefits of building and maintaining relationships with 
young people can be long-lasting and can continue to provide much needed support once the young person 
has transitioned from the CYCC. Creating opportunities that enhance social skills are important to help 
young people adapt to different social settings and engage with different people – these are skills that they 
will need to thrive as young adults.

Practical CHECKLIST:

	 Relationship skills
	 Decision making skills
	 Self-awareness
	 Social awareness
	 Communication skills

Are young people able to…
 
	 Tell others how they feel?
	 Have a conversation with people in different settings?
	 Deal with conflict without hurting themselves or others?
	 Feel confident about meeting new people?
	 Look at the pros and cons when making decisions?
	 Listen to other people without interrupting?
	 Take advice from others and give advice to others?
	 Express their feelings and ideas freely?
	 Set limits and boundaries with friends?

2. DEVELOPING SOCIAL AND 
    EMOTIONAL SKILLS

Alternatives to Violence 
Project, Cape Mental 
Health, Child Welfare, 
Empilweni, FAMSA, 
Khululeka, Lifeline, 
Lovelife, Nonceba Family 
Counselling Centre, Rape 
Crisis, Simelela, The 
Trauma Centre, The Parent 
Centre, Young Mom Support.

USEFUL CONTACTS:
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How strong are the young person’s 

social skills? How do they engage with 

others and build relationships?

”



The support that young people receive and are able to 
offer through their relationships with friends is different 
from the role that adult support plays in their lives. It 
is important to create opportunities to strengthen peer 
support. Creating opportunities for young people to 
play an active role in their school or community can 
also assist young people build these skills.

Some lessons we have learned...
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Notes:

Smart Phone  
Scavenger Hunt
 
The purpose of this activity is to provide 
a safe and fun space where youth can 
experience a new context or environment 
and build social skills.

How does it work?
Split into groups of 4-5 (make sure there is one 
leader in each group) and make sure they have 
at least one smart phone in each group to take 
pictures/ videos.

Draw up a list of things / objects / situations they 
need to try to capture on film. Be creative with the 
list: make sure you include some simple tasks, but 
also some more difficult tasks.

Give each team a copy of the list, with points 
allocated to each item depending on how difficult 
it would be to find that item.

Be sure to set a time limit when people need to 
meet back.

Check in with young people how they are feeling 
about the activity before the go off to do it. Speak 
about the importance of asking permission to take 
a photo before taking it, and the need to respect if 
someone doesn’t want their photo taken. It is also 
important to have a conversation about safety 
to ensure young people feel okay to participate 
in the activity - have a conversation about their 
possible fears to ensure that they feel prepared 
for the activity.

When they get back, count up the points and 
whoever has the most points is the winner!

Some ideas for things to capture:

10 points for a photo of:
• A petrol attendant
• A cashier
• A couple
• An animal

50 points for photos of:
• A young person wearing a waiter’s apron.
•	The whole team helping at a petrol station, 		
	 washing windscreens or putting air in tyres.
• A man walking a dog - find out the man and the 	
	 dog’s name.

100 points for videos of:
• The team singing the national anthem with a 		
	 stranger.
• Helping a stranger carry their groceries to their 	
	 car.
• Singing the song ‘Come on baby, light my fire’ 		
	 with firemen at the local fire station.

Activity 2: 
Strengthening social skills
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“The other day, I allowed one of the boys to peel the potatoes. It was really hard for me to let go of the knife 
because I knew the knife was sharp. I was afraid that he might cut himself or that an accident might occur with 
one of the other boys. So I decided to give him a butter knife to peel the potatoes. Wow - this took so long and I 
was tempted to take the knife from him and do it myself but I had to remind myself that this was an important 
skill for him to learn. Afterwards, he seemed very proud of himself. He even prepared the other parts of the meal 
and helped to set up for the meal. That night everything just went smoothly. The boys ate all their food and even 
came back for seconds. Everyone seemed to win on the day but I must admit it was hard to control myself to 
not take the knife away from him.”

Experience of a Child and Youth Care Worker“ ”

Things to think about ...
What are the range of independent living skills that the young people have 
identified as the most useful ones for their transition?

What opportunities exist for young people to develop independent living 
skills within the CYCC setting?

Are young people involved in daily activities? E.g. Meal planning, cooking, 
grocery shopping, budgeting?

How can independent living skills be taught in a fun and experiential way? 
For example, young people can be involved in preparing a meal to celebrate 
something at the CYCC. Each young person can be given the responsibility to 
cook a different course or can they cook together with staff.

How is the young person involving their network of support in developing 
independent living skills? E.g. Asking a family member or mentor to teach 
them how to cook.
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Independent living skills can be understood as the skills that a young person needs to take care of themselves 
and to take care of their daily needs without adult supervision. These skills may include, but are not limited 
to, cooking, budgeting, cleaning, doing laundry, going shopping and taking care of their personal needs. 
Equipping young people with these skills is necessary so that they have the competency to cope with life 
away from the CYCC. Sometimes, these tasks will have been performed by cooks, cleaners, child and youth 
care workers and social workers at the CYCCs. When the young people move on from the CYCC, they will 
need to do these things for themselves.

Teaching young people independent living skills can also help them to develop confidence and experience 
a sense of agency as they move through their transition. Instead of getting young people to complete these 
tasks on their own, try and get family members, mentors and other friends to participate in the activities 
and help them to acquire these skills.

Practical CHECKLIST:

	 Cooking skills
	 Money management skills (including banking skills)
	 Laundry
	 Grocery shopping
	 Cleaning
	 Computer literacy
	 Personal Hygiene
	

Are young people able to…

	 Create a budget for their basic living expenses?
	 Stick to this budget?
	 Create a shopping list within their budget?
	 Cook 3 basic meals?
	 Draw and deposit money at the bank?
	 Use public transport on their own?
	 Complete basic chores like cleaning, washing their own clothes 
	 and maintaining personal hygiene?

3. DEVELOPING INDEPENDENT 
    LIVING SKILLS
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What independent living skills do 

young people possess?
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Notes:

Preparing a meal 
within a set budget
The purpose of this exercise is for young 
people to gain the budgeting, shopping 
and cooking skills that they will need in 
the future.

How does it work?
• Ask the young people to make a list of the 
ingredients they will need for the recipe. Be 
creative by giving them new recipes to try too! 
Maybe ask them if there is a recipe that they loved 
eating when they were younger and see if they 
know how to cook that recipe.

• Send the young people to visit different grocery 
stores and make a list of the prices of all the items 
that they will need, to see where they can get the 
cheapest deals! 

• Once they have made the comparisons, they 
should purchase the items they will need, it is 
important to reflect with them on how they made 
their choices, and what decisions they had to take 
to purchase what they needed within the given 
budget.

•  Once all the ingredients have been purchased, 
spend time cooking the meal with the young 
person.

Activity 3: 
Creating a grocery list, a budget 
and preparing one basic meal
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It is important to help young people reflect 
on the experience, and not just complete 
the activity for the sake of doing it. Help 
young people to unpack the activity, 
exploring what they now understand 
about budgeting, cooking and shopping – 
and what the exercise taught them about 
themselves and the skills they have.

WHAT DID WE LEARN?



“Yor..I didn’t know that the kind of 
food that you eat can like affect your 
moods and stuff. Because in the ses-
sions I learnt that eating so much 
white bread for breakfast is not the 
best thing to eat to keep my energy 
through the day. It kind of explains 
why I am so tired at 10 am already, 
and then I can’t concentrate in class 
so that makes things kind of harder 
for me you know. So I think I am a lot 
more aware of what things I eat now”.

YOUTH VOICES

“ ”

Things to think about ...
Do young people have someone they feel comfortable to talk to about their 
identity, their gender roles and their sexuality?

How are youth supported to develop positive goals for personal health and 
wellbeing? E.g. Entering a fun run alongside a child and youth care worker 
can enhance relationships and develop positive attitudes to health and 
wellbeing.

Has the young person identified someone who can be a support with regards 
to their health, especially young people with histories of medical or mental 
health problems?

How are significant milestones with regard to health and wellbeing 
acknowledged or celebrated?

How are you promoting healthy habits in ways that are fun. E.g. Doing health 
and fitness assessments at a local gym can motivate youth to become more 
aware of their physical health and wellbeing.
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Practical CHECKLIST:

	 Visit to local health Center
	 List of key health services (including eye, dental and sexual and reproductive health services)
	 Medical records
	 Clinic card
	 Nutrition knowledge
	 Fitness / exercise plan
	 Personal hygiene
	 Skills for stress management
	 Basic first aid skills
	 Access to a counsellor for emotional support
	 Someone whom they can speak to about gender and sexuality

Do young people…

	 Know how and where to access free/low cost health services?
	 Have saved records of their medical history?
	 Know where to go for emergency medical care?
	 Feel confident to access health services?

4. SELF-CARE - LOOKING AFTER 
    HEALTH AND WELLBEING

Cape Town Drug Counselling 
Centre, Hope House, Hope Street 
Dental Clinic, Ivan Toms Men’s 
Health Centre, Matrix, Mitchells 
Plain Oral Healthcare Centre, 
Montrose Equine Therapy, Nicro, 
Rape Crisis,  Treatment Action 
Campaign, Wolanani, Yabonga, 
Youth Centre – Bellville, Youth 
Centre - Crossroads 2, Youth 
Centre - Khayelitsha Site B, 
Youth Centre - Mitchells Plain.

USEFUL CONTACTS:
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Can young people access 

basic health services?

How aware are young people 

of their health needs?



It is important to see health and wellbeing holistically, taking into account, not 
only the young person’s physical health, but also their mental and emotional 
wellbeing. It is valuable to explore whether the young person is aware of their 
own physical and mental health history to ensure that they are prepared to 
take seek support and care for these issues in the future.

Facilitators should take the time to explore constructive ways to cope with 
stress, relationship difficulties and pay attention to what young people might 
need if they have struggled with depression or anxiety.

Spaces should also be created where young people can explore how to make 
positive decisions with regard to sexual and reproductive health, as well as to 
understand the difficulties faced when dealing with substance abuse issues.

Some lessons we have learned...
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Notes:

The purpose of this exercise was to help 
young people reflect on their physical 
health and encourage them to set positive 
health goals.

How did it work?
We approached the local Virgin Active to facilitate 
a health assessment for the young people in our 
programme. The assessment was done 18 months 
prior to the young people leaving the CYCC and 
was a creative way to start the conversation about 
how “fit” or ready they were for their transition. 

On arrival the young people were taken on a tour 
of the Gym and were given an overview of the 
different sections of the gym. Although the day 
was about health assessments, hearing about the 
different departments of the gym also exposed 
young people to the range of job opportunities 
that a company like this could provide.

Young people were challenged to do a series of 
activities to test their fitness levels. The facilitators 
joined in alongside them, to go through the activity 
as equals. Sharing power with young people in 
this way can help to communicate respect and 
equality in the relationships we build with them – 
we did not stand aside while the young people did 
the assessments, we joined in, entering into the 
process, and joining the conversation, reflecting 
on our own fitness and walking alongside them in 
this way.

During activities, participants were encouraged to 
support each other in completing tasks, building 
cohesion within the group. The focus on building 
these interpersonal relations contributed to 
building friendships and which extended beyond 
the programme. Some of the activities were fun 
and challenging – trying to use a hoola hoop for 
example – having fun and laughing together is a 
good way to ensure that young people enjoy the 
learning experience.

Young people were handed their assessment 
results and were encouraged to identify areas 
they would like to improve and to develop an 
improvement plan. Setting high and realistic 
expectations can inspire young people to work 
hard at achieving their goals, while short-term 
achievements ensure that they remain focused 
and motivated.

After this, the young people shared how the 
experience had been for them and set positive 
goals to improve their health. One said that she 
couldn’t believe how unfit she was and wanted to 
develop an exercise routine for herself. Another 
young woman said that she realised that she had 
been avoiding the fact that she was overweight, 
but knew that she wanted to do something about 
it. She was motivated to stop avoiding this issue. 
Another young person experienced chest pains 
during the exercise and acknowledged how 
smoking is affecting him and holding him back 
from reaching his peak fitness and staying in good 
shape. Creating a safe space where young people 
felt comfortable to explore their experiences 
allowed them the opportunity to reflect on the 
behaviours that were influencing their personal 
health.

At the end of the session the group of fitness 
trainers were invited to share their personal 
stories of how they had come to work at the gym. 
One of the trainers was from Angola and he spoke 
about the hardships he had faced in reaching his 
career goals - how he needed to adapt to a new 
environment in South Africa and the hard work 
it required to take care of himself and his family. 
The group had the opportunity to ask questions, 
many of them could relate to his story and the 
conversation helped them to see that the issues 
they faced were not unique to them.

This activity ensured that the young people were: 
engaged in hands on learning, providing them 
with a space where their opinions and ideas were 
valued, ; where they shared power with adults and 
used their skills to have lots of fun!

Activity 4: 
Health Assessment - getting fit for life!
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“Mamelani taught me that in life you 
cannot operate well on your own – 
you need people around you that 
can give you advice. You must take 
responsibility for your actions – for 
example, if you have done something 
wrong, you must solve it or try and 
ask for help if it is difficult to solve on 
your own. As people we have choic-
es in life. Mamelani is preparing me 
in the future to be able to work with 
other people, to help other people, to 
work as a team, to give people advice 
and to motivate others.”

“Now that I’m about to leave I’m actually realising 
that I will need people around me to support me. I 
didn’t realise this before so I have started to con-
nect with a family who I would consider to be my 
second family because they were good to me while 
I was staying at the Centre. So I gave them a call 
the other day and I want to try and call them regu-
larly, and maybe start visiting them again. I can see 
that I have to build a relationship with them. I think 
they like me too so it makes things a little easier 
and not so awkward I guess.  I have also joined a 
youth group which is something that I would never 
do in the past, but now I feel a bit more confident 
in myself to come out of my comfort zone and meet 
new people.”

youth voices“ ”

Things to think about ...
What opportunities have been created for the young person to identify and 
engage with the resources in the community they are moving into?
 
How have young people been encouraged to identify and build networks of 
support?
 
Are young people exposed to experiences that connect them with their 
heritage?

Have opportunities been created to connect young people to their own 
cultural customs or with religious / spiritual groups?
 
In what ways are young people encouraged and motivated to give back to the 
community?
 
Have young people been able to identify different people they can turn to 
when they need support? e.g. Do they have someone they can call in the case 
of an emergency? A back up place to stay for the night and someone they 
can call to talk to when times are tough?
 
What has the CYCC put in place to enhance and nurture relationships with 
teachers, family members, mentors and people like sports coaches outside 
of the CYCC?
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To build resilience in young people, it is important to strengthen their network of support. Having friends, 
family or mentors outside of the CYCC can be a vital protective factor, especially in the first couple of 
months as the young person adjusts to the changes in their life. When young people experience stress 
and anxiety, which often comes up as they transition, one of the coping mechanisms many young people 
employ is to withdraw and become isolated when things become overwhelming. Having strong networks 
can assist a young person emotionally and practically as they move through transitions. These supportive 
relationships also contribute to the young person’s sense of belonging, self-worth and sense of safety in 
the world. The support network is stronger if it is made up of a variety of people who are able to provide 
support to the young people in different areas of their lives.

Practical CHECKLIST:

	 Supportive and trustworthy adult
	 Mentor / mentors
	 Team of people who show support
	 Connection, where possible, to biological family
	 List of community resources
	 Explored cultural heritage
	 Part of youth / social / recreational club
	 Gained experience through volunteering / community service
	 Facebook and email account 

Are young people aware of…
 
	 Their cultural background?
	 Their own history?
	 How to use the internet to get information?
	 What services the local community organisations offer?
	 How to travel on their own and how to read bus, train and taxi schedules?

5. BUILDING NETWORKS OF SUPPORT &    
    NAVIGATING COMMUNITY RESOURCES

Amandla EduFootball, 
Central Library, Dance 
for All, Educo Africa, 
Realistic, WC Youth 
Development Forum, 
Western Cape Network 
for Community Peace and 
Development, Young in 
Prison, Youth Café’s, 
Zama Dance School.

USEFUL CONTACTS:
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How strong is the young 

person’s network of support? How well 

can they navigate for resources in 

their community?



Some questions that can help to guide the 
conversation…
 
• POSITION ON THE TEAM: 
Helps the young person to reflect on how they 
see themselves. Invite them to place themselves 
on the field that they have drawn. You can ask: 
do you take on a specific position on the team? 
Is the position you take important to you?

• MEMBERS OF THEIR TEAM: 
Helps the young person to think about the 
people they have in their life and who they 
consider to form part of their networks of 
support. Questions can be asked about their 
family history and origins, about relationships 
that are meaningful to them and about 
significant others in their lives. It can also help 
young people to identify who they would like 
on their team, and also who they feel is playing 
with them or against them. Young people can 
give significant people in their life a certain 
position on the field. Is there a coach who is 
guiding them, or a referee who is controlling 
the game, or supporters on the sideline who are 
watching them play?

• CONDITIONS OF THE FIELD: 
Helps the young person to reflect on how they 
relate to their environment. What does the 
playing field look like? What kind of field helps 
them to play a good game? What is their field 
looking like at the moment?

Sometimes the networks of support can provide moral 
support and motivate a young person when they are 
trying something new. Sometimes the network of 
support can provide practical support, teaching the 
young person a skill or providing them with transport 
money when they want to attend an event or activity 
that could contribute to their development. We have 
seen that lack of access to a small thing like transport 
money can act as a real barrier for a young person, and 
so support in this form can be really valuable.

Some lessons we have learned...

• PLAYING THE GAME: 
Helps the young person explore what they see 
to be important skills for them to use in the 
“game of life”. What skills, talents, spiritual gifts 
do they have, or would like to have? What is 
their strategy for playing a good game? How do 
they deal with a challenge on the field?

• GOALS and DREAMS: 
Helps the young person explore the dreams, 
goals, and future that the young person aspires 
to. The conversation can also explore the history 
of those dreams and goals and the people in 
their life who feature as part of their story – 
people who have helped them reach their goals 
or people who stand in their way.

• CHALLENGES OF THE GAME: 
Helps the young person reflect on the barriers 
standing in their way, explores the problems 
that they are faced with and the obstacles they 
have had to / are having to overcome.
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Notes:

5. Dulwich Centre: http://www.dulwichcentre.com.au and REPSSI: www.repssi.org/

Team of Life
The purpose of this exercise is to help 
young people to identify the existing 
relationships in the young person’s life.

It is important for young people to identify and 
build their networks of support. Some young 
people can easily identify people whose input 
they value and those who are sources of positive 
support. Some young people find it harder to 
identify and talk about these things, making it 
important to choose tools that young people 
feel comfortable with. At Mamelani, we have 
adapted some strengths-based tools to help in 
our discussions with youth – to help them to open 
up and reflect more easily on their lives. We have 
found that young people engage easily with this 
tool, as it allows them to be creative.
 

focusing on strengths

The Team of Life is a narrative therapy tool 
that we use to map networks of support. It is 
a methodology designed in collaboration with 
Dulwich Centre Foundation5. It is strengths-
based, drawing on what already exists in the 
young person’s life, rather than deficit-based, 
focusing on what is lacking or what is problematic. 
The tools explore where the young people have 
come from, and looks ahead at their dreams and 
aspirations in the future. It helps young people to 
speak about their lives in ways that help them to 
see their strengths. It highlights their skills, affirms 
their knowledge and experiences.

The Team of Life can be used by a child 
care worker, social worker or mentor. A basic 
understanding of narrative therapy practice and 
methodology is helpful, as this contributes to 
creating a collaborative conversation between 
the young person and the person facilitating the 
exercise. The materials needed for the exercise 
are flipchart paper, pencils/crayons/markers and 
an openness and curiosity from the facilitator to 
explore and better understand the young person’s 

life story. It is wise to set aside at least two hours 
to do this exercise with a young person, so as 
not to rush the process. The facilitator explains 
the exercise and then guides the young person 
through the process of drawing and exploring the 
metaphor of the Team of Life. The facilitator asks 
questions at each stage of the drawing to help the 
young person record what is significant to them. 

The Team of Life approach can be used with both 
genders, however our facilitators have found it 
more useful when working with young men as they 
can more readily relate to the soccer metaphor. 
The tools are not gender specific - if you are doing 
the exercise with a girl who loves a team sport like 
Netball, then the Team of Life can still be used, 
but adapted to the game of netball.  

How does it work?

Share with the young person the purpose 
of the exercise and how it is a tool to get 
a better picture of their life. Invite the 
young person to choose a team sport that 
they partake in, and ask them to draw the 
playing field (e.g. soccer, rugby, netball). 
Start by asking the young person to tell you 
about the sport they have chosen and what 
it is that they enjoy about it.

Explain the metaphor of the Team of Life 
and begin by asking some guiding questions.
The FIELD they have drawn is a metaphor 
for their environment and is the space 
where they will explore their life at present, 
their relationships and the activities

Activity 5: 
Mapping networks of support
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Things to think about ...
Do young people know when they have to leave the CYCC?

Do they know where they will go to?

Do young people have access to information about different living options? 
i.e family, friends, rentals, hostels, transitional housing programmes?

How has the young person engaged with the family, community or 
organisation where they will be living?

What supports are in place to help young people prepare and cope with their 
new living arrangements?

Has the young person been able to identify short and longer-term living 
options?

Do young people have a back-up plan if their living arrangement doesn’t 
work out?

Do young people have the opportunity to identify who they consider to be 
their family and their circle of support? 

Do young people have furniture and other goods that they might need when 
they move? How can they involve their network of support in helping them 
to get ready for the move and gather the things that they need?

How is the young person’s transition from the CYCC and their move into 
their new accommodation celebrated or acknowledged? e.g. Holding a small 
ceremony to celebrate and mark their living on their own for the first time.
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Youth leaving care often face challenges in finding safe and affordable accommodation. Planning where 
young people will live once they leave the CYCC is important because uncertainty, a bad placement, or 
dealing with unsustainable family situations can derail a young person’s development in the first few 
months after leaving the institution. The transition from care often comes with many changes, and having 
a secure base can help to alleviate the anxiety around leaving the CYCC.

Practical CHECKLIST:

	 Post-18 accommodation plan (permanency plan)
	 Visits to post-18 transitional housing projects and 
	 youth development support services
	 Research done on the costs of different housing options
	 Back up / emergency plan
 

“I knew what life at home was like because I went home 
on weekends but now that I am living there all the time it 
really is different. It’s much harder because you see what 
your family has struggled with every day and now they 
are my struggles also. It really helps when I have someone 
to talk to because I’m dealing with a lot of feelings and I 
need the support”

youth voices

6. ACCOMMODATION & REINTEGRATION

Beth Uriel, Fountain 
of Hope, Nonceba Family 
Counselling Centre, YMCA.

USEFUL CONTACTS:
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”“

What has been put in place to 

reintegrate into a new environment 

and find a safe place to live?
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The focus on finding safe and secure accommodation should not be oriented towards a quick fix 
solution. Emphasis should be placed on finding options that can be sustained in the long term, and 
decisions regarding where to live should take into account the different aspects of the young person’s 
life. Simply finding somewhere for the young person to live after they have left care is not the only 
thing that is required in helping them re-establish a life away from the CYCC.

There are many factors that need to be taken into account in finding a suitable living arrangement, 
such as whether their new home is near their school and near people to whom they feel connected. 
For this reason it is important that the search for future accommodation happens as early as possible 
in the process of planning the young person’s reintegration into community life. We have seen that 
young people struggle to adapt in the first year away from the CYCC. Their struggles are dominated 
by the challenge of adapting to a new way of living and having a set of new responsibilities, as well 
as feeling far away from their familiar supports. Having young people who have already made the 
transition come and share their experiences with youth who are preparing to leave, can be a valuable 
way for them to hear from their peers what it might be like. Having a supportive adult who the young 
person can speak to at any time, can be invaluable in assisting the young person to adapt to this new 
environment.

Some lessons we have learned...

Notes:

The purpose of the activity was to explore, 
with the young people, what their aspirations 
and fears were regarding their future 
accommodation options, and for them to share 
their ideas, knowledge and experiences with 
each other regarding how they were preparing 
for this aspect of their transition.

How did it work?
 
We intentionally met in District 6, as it is an 
important site to reflect on the experiences 
of ordinary South Africans and their struggle 
for better housing. The group was given the 
opportunity to share what they knew about the 
history of removals in South Africa and how it 
related to their own situations. An ex-resident 
joined us to speak about her experiences of losing 
her home and of her battle to reclaim it years later. 
She expressed how hard it had been to adapt to a 
new area and build a new life away from District 
6. Moving on from a familiar space to a new 
environment was an experience the young people 
could relate to.
The group asked her questions about what she 
enjoyed most about living in the area. She spoke 
about how, prior to forced removals, everyone 
looked out for each other, and how unsafe she 
felt when she moved to Bonteheuwel where she 
didn’t know anyone. The young people started to 
speak about their own histories and the journeys 
their families had made – stories of the obstacles 
that they had to overcome to survive. Some of the 
youth in the group had traveled to South Africa 
from other countries and shared stories of survival 
and of resilience.

The youth reflected on their lives and on how 
comfortable things were at the Child and Youth 
Care Centre. They realised that things would 
change a lot once they left and that they would 
have to adapt to the many changes and challenges 
that were going to come their way. The young 
people shared their fears about leaving the CYCC 
and their concerns about losing the comforts and 
relationships that were part of their current lives.
The group watched a video about care leavers 
from other countries, who had similar experiences 
to them when they left the foster care system. The 
group could see that care leavers in other countries 
were facing very similar issues to what they were 
facing. After the video they were given a chance 
to share their ideas about what would help young 
people to be better equipped to deal with these 
challenges. Youth were able to share information 
and advice with each other about what they were 
doing to prepare for their transition, including 
information on post 18 housing options and ideas 
about renting apartments. At this point facilitators 
shared information about the different housing 
options available for young people leaving care, 
options that the young people were not yet aware 
of.
Developing a safe space for young people to 
explore their feelings related to the transition 
was important as it allowed them to feel 
supported and to draw strength from each other’s’ 
experiences. During this process facilitators were 
intentional about placing value on the young 
people’s experiences and building on their existing 
strengths as a way to acknowledge the assets 
they already possess and affirm their capacity to 
overcome their challenges. Most importantly, this 
allowed the young people to see how they can 
use these strengths and skills as they move into 
adulthood.

Activity 6: 
Exploring accommodation options:
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“I was in grade 10 when I left the CYCC. I was like, 
you know what, I just want to quit everything 
and start working… working, working, working… 
but it’s good that we have support you know, like 
Mamelani and the other organisations as well… 
Homestead and  Beth Uriel. There was this lady 
there who was involved in everything. I first told 
her I want to find work, but she said ‘you know 
what, I think you are making a mistake’… I know 
she’s an honest lady, so I spoke to her and she 
made me realise how important it is to get an ed-
ucation.”

In the words of the 
young people...

Mentor feedback“ ”

Things to think about in terms of planning…
Are young people exposed to career guidance at a young age?
 
Are young people aware of the requirements and processes they need to 
follow to apply for courses, loans and bursaries?
 
Is it clear who holds the responsibility of ensuring the young people achieve 
positive educational outcomes? Who should attend parent meetings, build 
relationships and track academic progress?
 
In what ways are families and other supportive adults playing a meaningful 
role in the academic development of young people? Was the young person 
involved in identifying who these people are/should be?
 
Who is making decisions about the young people’s career choices? Are adults 
prescribing career choices or are the young people’s preferences being 
taken into account?
 
How are young people’s natural talents and strengths being included in their 
education and career planning?
 
How are significant achievements marked or celebrated?
 
How is the CYCC collaborating with other institutions that are making a 
contribution towards the young person’s academic development?

“I think that as adults we sometimes assume that 
young people have the information they need about 
further education. We assume that they understand 
what the entrance criteria are for tertiary study. In my 
conversations with young people I am amazed that in 
Grade 11 and 12 some do not know the difference be-
tween a Bachelors pass and a Diploma pass, and the 
marks they need to attain each of these. Some of the 
less privileged schools do not have career fairs that 
expose young people to different options that would 
make them aware of what subjects to choose for their 
future career. We really need to have ongoing con-
versations about education and subject choice with 
young people from Grade 9  onwards to ensure that 
they know what they need to work towards and how 
they can access opportunities later on.”  
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It is important for young people to have support to continue with their education and prevent school 
drop-out rates. Young people often have support within their school settings while they are still in the 
CYCC, but may lose this support when they exit the CYCC or if they have to move to another school. These 
relationships can serve as a protective factor when young people have to leave care. It is important to put 
plans in place to ensure that young people continue to go to school when they leave the CYCC, but also 
to look at what support structures they need to have in place to ensure that they are able to cope with 
pressures and thrive academically. Having support in place can help a young people remain focused on 
completing their education, developing their career and reaching their goals.

CYCCs can play a meaningful role in supporting young people to continue with their schooling and achieve 
their career goals by encouraging the young people to maintain these connections and also by creating 
opportunities to forge new ones. In our experience, we have seen how school teachers and principals have 
played a role in supporting young people to find work and further their education.

Practical CHECKLIST:

	 School and educational records
	 Completed a career assessment
	 Educational pathway plan in place 
	 (including short and long term planning)
	 Visits to FET / University / further skills training / college
	 Accessed information on available skills training, 
	 bursaries and scholarships
	 Completed applications for further training / study

7. CONTINUING WITH EDUCATION and 
    WORKING TOWARDS A CAREER

Annual Career Fair (UCT), BEST 
Centre, Career Planet, City 
Mission, College of Cape Town, 
Cornerstone College, CPUT, 
False Bay College, Ikamva 
Youth, Marguerite Steppe, 
Northlink, NSFAS, SA Chefs 
Academy, School of Hope, 
Tsiba.

USEFUL CONTACTS:
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What is in place to support the 

young person’s education and 

career development?
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Although Matric does not guarantee work or further 
study, it is an important for being able to access 
opportunities for further study, skills training and 
ultimately better employment. Encouraging and 
supporting young people to complete their Matric 
is of great value. Developing skills through tertiary 
education or technical training should be included in 
the young person’s pathway planning towards their 
career. Exposing young people to tertiary and other 
skills training institutions early on can help them make 
informed career decisions and plan more effectively for 
their future careers. Young people remain focused and 
driven for longer periods when they know what they 
are working towards, and when their career goals are 
aligned with their interests, abilities and strengths.
 
For some young people, continuing with education is 
not an option, particularly if they need to begin working 
to sustain themselves. In these cases it is helpful to 
expose them to a range of alternative options that are 
available in developing a career. We have seen some 
young people who have not completed their education, 
but have been able to reach their career goals through 
hard work and developing their unique talents. One of 
the young people in our programme, for example, gained 

photography skills through an after-school programme. 
He was eager to develop these skills and completed an 
internship as well as a job shadow experience. Given his 
talent in this area, as well as his commitment, he gained 
the skills needed for the job and has since been hired 
as a full-time photographer for an events company.  
 
We believe that education is a critical aspect of future 
success, but it is important to acknowledge that it is 
not the only area that young people need to develop. 
It is also important that young people set goals in 
other areas of their lives (physical, emotional, cognitive 
development).
 
A healthy network of support can have a positive impact 
on young people’s capacity for and engagement with 
further education. Community members, tutors, board 
members and other professionals can play a meaningful 
role in preparing young people for adulthood e.g. an 
adult working in the young person’s field of interest can 
offer advice or provide a job shadow opportunity or 
internship, exposing the young person to the reality of 
their chosen field and giving them a real life experience 
that prepares them for their future career.  

Some lessons we have learned...
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Notes:

The purpose of this activity was to explore 
career and further study options and to 
broaden the young people’s understanding 
of career pathway planning so that they 
would be able to make more informed 
decisions about their future careers.

How did it work?
 
We took a group of young people on a field trip to 
Cornerstone College in Salt River, Cape Town.
The group were asked to travel to the college on 
their own as a way of showing that they were 
taking responsibility for their career plans.
The young people were welcomed by one of the 
managers at the college, who asked each of the 
young people to introduce themselves and say 
what their expectations of the field trip were. 
He then shared information about the college, 
its history and the courses it offered. The young 
people asked about the prerequisites for the 
various courses, which led to a discussion about 
course requirements. The manager reflected on 
how students often were not aware of how their 
subject choices would affect their career options 
later on in life. He encouraged the group to become 
clear about what they want to do early on and to 
make sure that the subjects that they choose are 
appropriate for their area of interest.

Another thing that became clear from the 
conversation was that some of the participants 
didn’t understand the difference between a 
diploma and a degree course. Most of the 
young people in the group did not know how 
the qualifications differed and what impact the 
different levels of qualification could have on their 
future careers. The young people shared that they 
often received mixed messages about what they 
should do and that people around them were 
guiding them in different directions, telling them 
what they should study without really taking the 
time to explore what options are most aligned 
with their strengths and their interests.

The group then had the opportunity to meet 
with other students who were in their 2nd and 
3rd year of study. The students spoke about 
their experiences of leaving school and what had 
helped them to overcome the challenges they 
faced. By hearing the experiences of other young 
people, the group was able to see that the issues 
they were facing were not unique. Having young 
college students engage with the group generated 
a rich dialogue, as the young people engaged 
with them as equals, and were able to also share 
their experiences. At the end of the session the 
group had an opportunity to speak to the college 
students more informally. This allowed them to 
exchange contact details and forge connections 
outside of the planned process.

Activity 7: 
College visit

Setting the engagement up as a conversation, instead of a formal 
presentation, meant that the young people were more engaged in the 
process. It was important that they felt safe to share their experiences 
and the challenges that they were facing with regard to their future careers 
and studies. The young people shared that it was good that the session 
was held at the College itself, and not in a classroom or at the CYCC, as it 
gave them a taste of this new environment. The young people also shared 
that it was valuable for them to hear the information from someone who 
had experience in the field, such as the college manager, and also to speak 
to other students.

WHAT DID WE LEARN?
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“I didn’t realise that I loved photogra-
phy until I was exposed to it, and even 
though I didn’t get a degree, doing all 
those internships has helped me gain 
the experience to find a job as a pho-
tographer at an events company. I am 
also trying to see what courses I can 
take to improve my skills.

YOUTH VOICES“ ”

Things to think about…
What opportunities are there for young people to reflect on their skills, 
what they excel at and where their talents lie?

What opportunities are there to support young people while they develop 
work readiness skills?

Are there community resources or partner organisations who could provide 
work readiness training for young people?

How can work readiness activities be conducted in a fun and experiential 
way?

Are work experiences aligned to the interests and talents of young people?

How have you engaged with the organisations or host companies where young 
people will volunteer or do internships?

How are job related successes and failures acknowledged?

How have you engaged the young person’s network of support (mentors, 
staff, board members and others) in preparing him/her for the world of 
work?

Have you had a conversation with the young person about their career goals? 
Do they understand the different steps they would need to take to get 
there?

How have you explored young people’s expectations around the world of 
work, and how have you ensured that their expectations are realistic?
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“This internship has helped me a lot 
you know. I mean it helps me keep my 
mind focused but also makes me see 
that there is a lot of things that I need 
to still learn.”

Skills and experiences that help young people prepare for work are an essential part of getting ready for 
adult life. Work readiness refers to a range of soft skills that are critical to finding and maintaining a job. 
Exposure to the world of work and helping young people gain these skills can expose them to the reality of 
the world of work and broaden their understanding of different work environments – this is important to 
aid them in making the correct decisions with regard to their future work goals. In our experience, we have 
noticed how supporting young people with work readiness experience has improved their motivation and 
engagement with education, which has a positive impact on their development as a whole.

Finding and maintaining employment is critical in helping young people achieve financial security and 
supporting their transition into adulthood. To achieve this, youth need assistance in preparing for this 
challenge, they need to explore their strengths and identify what it is they want to do. One of the key 
features of adolescence and early adulthood is identity exploration, which plays a significant role in the 
decisions they make. Young people often explore their identity by trying out new things.

Practical CHECKLIST:

	 Interview skills
	 Completed mock job interview
	 Job seeking skills
	 Job maintenance skills
	 CV writing skills
	 Work experience through internships, volunteering, job shadowing and holiday jobs
	 List of job placement agencies
	 List of organisations offering work readiness support

8. GETTING READY FOR WORK

Dreamworker, Harambee, 
Jobstart, Learn to Earn, 
Network, Phillipi Trust, 
Robin Trust, Salesians, 
St Johns Ambulance, 
Youngpeople@work, Zenzele.

USEFUL CONTACTS:
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“Large numbers of economically sustainable jobs 
are the only way we can absorb young people 
into the economy and start to change their lives. 
However there are a number of other issues we 
need to take into account that relate to the way in 
which young people are coping, or trying to cope, 
with unemployment. The available research shows 
that attitudes are an important factor at play, that 
education about labour markets and the world of work 
are vital, and that ‘becoming adult’ is an attitudinal 
and policy issue that needs to be talked about in 
rural and urban South Africa. Young people are often 
trying to make effective ‘transitions’ into adulthood, 
so that they can become responsible and productive 
members of society. How they define and understand 
this process impacts on the choices they make.”  
Coping with Unemployment 2012: Young people 
strategies and their policy indications

How prepared are young people 

for the world of work?
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In our experience we have noticed that young people 
who are given opportunities to work before they leave 
school were more likely to find work after their transition. 
These opportunities included young people being 
coached while doing internships, as well as, weekend 
and holiday jobs. Apart from this they were also able to 
learn more about their strengths and realise what they 
did and didn’t want to do. These experiences, along with 
guidance about career options and opportunities, can 
help young people become clearer about who they are 
and what they want to do. Therefore, the process that 
supports young people to prepare for the world of work 
should be aimed at helping them explore themselves 
and help them to make the connection between their 
strengths and talents and the opportunities that are 
available.

Some lessons we have learned...
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Notes:

The purpose of this activity is to expose 
young people to an aspect of work readi-
ness, namely having realistic expectations 
of their first job.

The quality of informal and formal discussions 
about work readiness and jobs can have a major 
impact on how young people transition into the 
world of work. 

These can take place at the table eating breakfast or 
in a workshop setting, but it is important to discuss 
future options in a way that young people can 
relate to, because this will help them think critically 
about their future career. It also encourages them 
to explore their interests, strengths and abilities 
as well as begin to address their concerns and 
challenges. These conversations are opportunities 
for self-discovery and can be the building blocks 
in helping young people slowly to prepare for the 
demands of future employment.

What was their first job?
The exercise below is a creative way to get young 
people thinking about jobs – pointing out that 
even celebrities had to start out with very simple 
jobs. 

How does it work?
Have participants use the internet to match the 
following famous people with their first job. 
Once they have completed the research, open a 
discussion regarding what stands out for them 
after the exercise.

Activity 8: 
Shifting perceptions around work
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Celebrity First Job
1. Snoop Dog A. Clothing store assistant
2. Beyonce B. Watchman at a mine
3. Khanye West C. Sweeper at hair salon
4. Queen Latifah D. Cleaner in factory
5. Nelson Mandela E. Packer
7. Whoopi Goldberg F. Worked at Burger King
8. Jim Carey G. Worked in a mortuary
9. Brad Pitt H. Lion cage cleaner
10. Sylvester Stallone I. Chicken mascot
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Networks of support &  
community resources

• Supportive and trustworthy adult
• Mentor/s
• Team of support
• Connection to biological family
• List of Community resources
• Explored cultural heritage
• Connection to youth/ recreational club
• Volunteering/community service
• Assistance with transport to access services
• Facebook & email account
	 ___________________________________
	 ___________________________________
	 ___________________________________

Accommodation & reintegration

• Post 18 Accommodation plan
• Visits to post 18 accommodation and 			 
	 youth development service providers
• Researched costs of different living options
• Back-up plan/emergency accommodation
	 ___________________________________
	 ___________________________________
	 ___________________________________

Education & career development

• School /educational records
• Career assessment
• Educational pathway plan
• FET/University/further skills training college visits
• Information on available bursary/ scholarship/skills 	
	 training opportunities
• Applications for further education and training
	 ___________________________________
	 ___________________________________
	 ___________________________________

Getting ready for work

• Interview skills
• Job searching skills
• Job maintenance skills
• Completed mock job interview
• CV writing skills
• Work experience through internships/ job shadowing/	
	 volunteering/holiday jobs
• List of job placement agencies
• List of organisations offering job readiness support	
	 ___________________________________
	 ___________________________________
	 ___________________________________

Name & role Email Contact number Date

Transition team members

TRANSITIONAL CHECKLIST
Date checklist completed

Initial
6-month update
90 day final plan

To be completed with young person as part of transition planning process

Transition Teams should assist youth with creating opportunities to address the following needs  
(including the completion of necessary applications) prior to their transition from the CYCC:

Day Month Year

Youth information
First Name Surname Date of Birth

Projected date of leaving CYCC Today’s Date Current age Gender

Essential documents

• Personal file to keep their documents
• Birth certificate
• Identity document /relevant papers (refugee status, 	
	 asylum seeker status) & certified copies of these 		
	 documents
• Curriculum vitae (CV)
• Bank account
• Learners License
• Network of support contact list
• Emergency contact information
• Certificates of courses completed
• Library card
	 ___________________________________
	 ___________________________________
	 ___________________________________

Social and emotional skills

• Relationship skills
• Decision making skills
• Self-awareness
• Social awareness
• Communication skills
	 ___________________________________
	 ___________________________________
	 ___________________________________

Independent living skills

• Cooking skills
• Money management
• Laundry
• Grocery shopping
• Cleaning
• Computer literacy
	 ___________________________________
	 ___________________________________
	 ___________________________________

Health & wellbeing

• Visit to local health Centre
• List of key health services (including eye, dental 		
	 and sexual and reproductive health)
• Clinic card
• Medical records
• Nutrition information
• Basic first aid skills
• Personal hygiene
• Access to a counsellor
• Someone to talk to about gender and sexuality
	 ___________________________________
	 ___________________________________
	 ___________________________________
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PART 6: 
IMPLEMENTING 
TRANSITIONAL 
SUPPORT 
INTERVENTIONS



Implementing a Transitional Support intervention 
often requires that the CYCC shifts its practice 
in relation to working with older youth. This 
shift in practice needs to be understood at all 
levels of the organisation - child care workers, 
social workers, managers and directors need to 
have an understanding not only of what goes 
into a transitional support programme, but also 
what practices are best suited to preparing 
young people for life after care. Not everyone 
in the organisation needs to be involved in the 
development of this new area of work, but we 
found that it was helpful to involve as many key 
staff members as possible, as well as the young 
people themselves. This helps to ensure that staff 
and youth take ownership of the programme and 
develop a shared understanding of how it will work; 
what the transitional support will consist of; and 
why providing support that is developmentally 
and age-appropriate is important.

Feedback from CYCC Director’s showed the value 
of involving others in making the transitional 
support part of the system:

“Historically, when youth reach 18, the perception 
was that the youth were no longer the CYCCs 
problem. Now the staff can see the need for 
transitional support, and see it as part of their 
responsibility. The whole staff body sees that 
the journey doesn’t end at 18 – they recognise 
that young people need to be prepared for the 
future and that the Centre has a key role to 
play. The staff are working in a more purposeful 
way towards assisting youth to move towards a 
brighter future” – CYCC Director

“The whole system doesn’t end when the child 
turns 18. We are not just ensuring that they are 
cared for while they are in the Centre. Now we 
are asking how are we going to set the child up for 
their future?” – CYCC Director

In order to develop this area of work in each 
Centre, we identified a core team who would be 
responsible for designing and implementing the 
intervention. This team needed to understand and 
be equipped with the skills to work from a youth 
development perspective. Having one individual 
who could champion or be the key driver at the 
Centre really helped to prioritise the intervention 
and take things forward. The team also needed to 
be exposed to the different components that form 
part of providing transitional support (as outlined 
in Part 5 under ‘Basic components of Transitional 
Support’). 

We looked at how to create spaces for experiential 
learning where young people could learn new 
skills that are needed to prepare them practically 
for their transition. Processes were put in place 
to strengthen communication and to provide on-
going support and capacity building for the team 
responsible for implementing the programme.

Some of the feedback that we received highlighted 
the value of social workers and child and youth 
care workers coming together to learn, reflect 
and design what would work best in their Centre. 
Engagement and interest from Directors was also 
key to the success of the intervention, as we saw 
that management needed to be open and support 
the changes that needed to happen at a ground 
level.

75

This section discusses the lessons we 
have learned from the work we have 
done with our implementing partners 
over the last 18 months. We have been 
working together to strengthen the 
transitional support that each CYCC 
provides to the young people in their 
care. This process involved designing 
transitional support interventions 
and holding learning sessions to 
strengthen the team’s capacity to 
deliver these interventions. Below we 
reflect on some of the enabling factors 
that can help CYCCs to integrate the 
youth development practices and the 
basic components, as outlined in Part 3 
and Part 5.

For us, one of the most powerful aspects of the 
learning process was the mind-shift that took 
place; a shift from protective childcare practices, 
to more experiential youth development practices. 
The participants acknowledged that the practices 
that are beneficial for working with young adults 
are different from the practices that are suitable 
when working with young children, as outlined in 
Part 3.

Feedback from the child and youth care workers 
and social workers highlighted this shift:

“The process helped us to be more conscious of the 
work we do with our youth. Through very creative 
activities and deep conversations, Mamelani 
pushed us to reflect on ourselves and on the way 
we deal every day with the young people - to see 
the young man or woman in a different way.”

“I went from doing things for children to doing it 
with them.”

“Youth development and youth practice has 
become a topic and a practice in our Centre. 
Mamelani made our minds shift to a different way 
of seeing and working with our young people.”

PART 6: IMPLEMENTING 
TRANSITIONAL SUPPORT 
INTERVENTIONS
Integrating Youth Development 
Practices and Transitional Support 
into Child and youth care centres 
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Making this shift in practice is not easy. It requires 
a lot of you as child and youth care workers, social 
workers and managers, as many of you have come 
into this profession precisely because you have a
heart for being a caregiver, and so shifting these 
caregiving practices to youth development 
practices can be quite an adjustment.

Working in this way takes time. It requires an 
internal shift inside of you – a shift that requires 
ongoing reflection about when to step in and when 
to hold back. A youth development practice is one 
where the practitioner is able to watch a young 
person make the mistakes they need to make in 
order to learn the lessons they need to learn, and 
be there for them to reflect on the experience. It 
is a practice that sometimes requires letting go 
of a sense of order and a sense of control, and 
at other times stepping in to draw the line – and 
being able to work out what to do in each given 
situation. Can you let a young person with their 
learners license learn to drive in an organisational 
vehicle? What do you do with the mess that is left 
behind when young people become responsible 
for cleaning a particular space? How do you deal 
with money that has been misused, when it was 
given as a way to learn to be more responsible? 
Do you bail someone out of jail? Do you lend them 
money when they are broke so that they can still 
get to work?

The specific thing that you decide to do as a 
response to these situations will be different in 
each Centre. Youth development does not dictate 
exactly what you should do – it rather asks you 
to reflect on how what you choose to do helps 

the young person to grow. It also focuses on 
the conversations that you have with the young 
people about what these experiences have meant 
for them. Working out how to balance what is at 
risk and what can be learned is the complex task 
of the practitioner.

This practice requires having the patience and 
wisdom to sit in difficult conversations with a 
young people - at times to talk about something 
that you saw coming their way, maybe even 
warned them of, and are now needing to process 
with them – all the while, holding the knowledge, 
that going through the experience was important 
for them.

Just like the young people, it is helpful to have a 
network of support around you as an organisation. 
It is helpful to have relationships with partners 
where you can come together to think creatively 
about how to strengthen your interventions. It 
will be important for you to look at what services 
and supports you already have in place to help 
the young people in your care, and to see what 
resources you have around you that can help to 
better equip them to make these transitions.

Because change is a process, and an uneven one, 
it is necessary to create spaces to encourage 
engagement, reflection and involvement to 
support the changes you are trying to make. It 
is helpful if spaces are created for conversations 
where staff members can reflect on and explore 
how it feels to be incorporating these practices. 
Creating space for reflection on the building of 
this practice encourages these practices to grow.
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What does this mean for 
you and your CYCC? 

We acknowledge that each Centre will go about 
the process differently to develop and strengthen 
transitional support services. The specific form 
that the intervention can take will depend on the 
particular context that your CYCC finds itself in 
and on the needs of the young people in your 
care.

Young people have different needs and strengths, 
and so it is important to point out that while the 
components focus on specific areas, it is by no 
means a suggestion of a cookie cutter approach 
where the same activities will work for all young 
people. Each intervention needs to be designed 
with a particular group of young people in mind. 
We have seen that young women, young people 
who have not completed school and foreign 
nationals, for example, all face specific challenges 
around their transitions that require particular 
interventions. We encourage you to consider the 
specific needs of the young people in your care, as 
well as the contextual factors that might influence 
their transition, when you are developing your 
transitional programme.

Instead of trying to prepare a young person just 
before they need to leave the facility, we also 
encourage you to develop supports that start 
when the child enters the system; to put processes 
in place to prepare the young person while they 
are at the CYCC and to look into ways that this 
support can continue into an after care phase, 
whether this support comes from the CYCC or 
from partner organisations.

Transitional support interventions should include 
as many of the aspects outlined in this booklet 
as possible, as these practices have been shown 
to contribute to and strengthen young people’s 
resilience. To best prepare the young person for 
adult life, the transitional support intervention 
should be delivered from a youth development 
perspective, where the young person has a chance 
to build their own capacity for self-reliance. 
It is important that the intervention includes 
emotional and practical preparation. 

Transitional support interventions should be 
seen as a crucial part of service provision. These 
programmes should form an integral part of the life 
of the Centre. For this to happen, it is important 
that an enabling environment is developed in 
which a youth development practice forms part of 
the way the CYCC works with young people.

It is important to remember that some of the 
practices that are central to the care and protection 
of children can actually stand as barriers in 
preparing young people for their transition. When 
engaging with young adults, it is important to 
ask yourself: is the way I am working helping the 
young person to become more independent or 
is it unintentionally supporting them to remain 
dependent? It is valuable to reflect on whether 
you are working from a youth development or a 
child protection framework.
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PART 7: 
USEFUL CONTACTS
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Continuing with education and working towards a career
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In this booklet we outline Mamelani’s 
approach to Youth Development and 
our approach to providing transitional 
support to young people as they transition 
out of Child and Youth Care Centres. We 
share what we believe should go into 
a Transitional Support Programme and 
unpack the ways in which adults can best 
support young people as they make these 
transitions. The lessons learned and ideas 
shared have come out of Mamelani’s work 
with young care leavers over the last 
decade.
 
The purpose of this booklet is to provide 
a framework that can guide others who 
want to strengthen their transitional 
support programmes. We hope that what 
is shared here can help you and your team 
to think about what would work best in 
your context and assist you to prepare 
and equip the young people in your care 
as they journey towards adulthood.
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